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competencies in cognitive, psychomotor, and affective aspects for
youth with intellectual disabilities at Yayasan Rumah Kampus
Pena. The research method used is a mixed method with a case
study approach and sequential explanatory design in two stages: a
questionnaire instrument with 20 respondents as the subjects for
quantitative data and field observation and in-depth interviews
with parents, students, and experts for qualitative data. The
reliability test of the questionnaire was carried out using the Kuder
Richardson formula 20 (KR-20), with supporting analysis from the
discriminating power test. In addition, experts analyzed the
validity test of the questionnaire items using content validity.
Meanwhile, the practitioners approved the observation guidance
and interview questions where the research occurred as the
results, 1). Financial literacy competencies of most students with
intellectual disabilities were below the basic or minimum level of
proficiency in financial literacy; 2). Competency Standards for
Graduates should include knowledge, skills, and attitudes aspects
with content areas of Money and Financial Transactions (Financial
Planning and Management; 3). The experts' judgment on financial
literacy competencies formulation received a score of 89% in the
"Very Good" category by experts.
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1. INTRODUCTION

Nowadays, the world is a rapidly changing place for everyone. In order to survive, we have
to prepare ourselves with the knowledge and skills required to live through those waves of
changes. Based on The United Nations Convention on the Rights of Persons with Different
abilities (UN) (in Hordacre, 2016), this condition may hinder a young person with special
needs, such as those who have long-term physical, mental, intellectual, or sensory
impairments with various barriers, to participate effectively in society. Therefore, youth with
intellectual disabilities must develop aptitude, attitude, and creativity to survive
independently.

One of the ways they need to develop is their financial literacy, one of the critical
competencies that will empower them to sustain their lives in the 21st century (Goyal &
Kumar, 2021; Khalil, 2021; Malik, 2018). The Organization for Economic Co-operation and
Development (OECD) told that these groups of youth, with knowledge and skills of financial
literacy, will have the confidence to support them in making effective decisions to manage
their money across a range of contexts (in Hordacre, 2016). The insight of financial literacy
developed throughout life integrates skills in basic math, personal experience, attitudes, and
values, as well as cognitive and practical financial literacy skills. By learning financial literacy,
youth with intellectual disabilities will grow their confidence in asking questions, seeking
advice, and making informed decisions about their finances in the future (Darcy & Dowse,
2013; Muir et al., 2017).

In 2016, the Financial Services Authority or Otoritas Jasa Keuangan (OJK) conducted the
latest National Survey on Financial Literacy and Inclusion or Nasional Literasi dan Inklusi
Keuangan (SNLIK) that showed the financial literacy and inclusion index in Indonesia was at
29.66 percent and 67.82 percent respectively. Considering that OJK, together with the
financial services industry, targeted to achieve 75 percent of the financial literacy and
inclusion index by 2019 as it was stated in Presidential Regulation No. 82 of 2016 on the
National Strategy of Financial Inclusion or Strategi Nasional Keuangan Inklusi (SNKI), then it
means that Indonesia is still far behind the targeted numbers on financial literacy and
inclusion index (OJK, 2017). Those numbers also show an urgency to spread the awareness of
financial literacy for every individual in Indonesia, significantly to insert these matters in the
curriculum starting from a very young age so that students will grow their financial literacy
over time. However, currently, no specific competencies are being set for youth with special
needs about the knowledge and skills according to their needs.

Most young people with intellectual disabilities in Indonesia are in a condition where the
family takes care of all their financial matters (Asa et al., 2021; Ningrum et al., 2020; Riany et
al., 2016). They have not been exposed to or even had no opportunity to learn about how
financial management works. They have no power and ability to afford their healthcare,
housing, and employment, which will be a massive privilege for them (Money Advice Service,
2013). These conditions show that they are not regarded as independent, though it mostly
happens because they do not have the necessary knowledge and skills of financial literacy.
Their dependencies on family and relatives can also hinder them from creating their version
of sustainable living even though they have the right to access any financial services and
products according to their needs and financial plans for the future. Thus, it will be beneficial
to have a financial literacy competency model specifically for youth with intellectual
disabilities. This competency model is expected to reduce the gap and inequity in
understanding financial literacy among youth with intellectual disabilities and their support
systems because it is an adaptable yet sequential program used in learning financial literacy
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as it can accommodate the youth with intellectual disabilities who come from a wide range
of family backgrounds with various financial conditions.

Based on the background of the study stated above, the researcher developed the
assessment tools to analyze these competencies for youth with intellectual disabilities in both
cognitive and psychomotor aspects. This article describes the need for financial literacy
competencies for them, given the reliability and validity of these assessment tools. Hence,
the need for analysis of financial literacy for youth with intellectual disabilities led to the
development of a competency model to be used as a guideline for planning their finances in
the future. This adaptable competency model will allow them to make a specific financial plan
according to their needs in the future. This model of financial planning competency can also
be easily accessed and independently used by these youth with intellectual disabilities.
Therefore, this research's main problem is emphasizing how to develop assessment tools to
analyze the needs of financial literacy competencies for youth with intellectual disabilities.
Furthermore, these young people with intellectual disabilities will be part of the productive
working groups who support the country's development with their potential economics
driven in many areas.

2. METHODOLOGY

This research uses a mixed method, a combination of qualitative and quantitative research,
to gather more comprehensive, valid, reliable, and objective data (Sugiyono, 2013). The
design used in this research is an explanatory sequential design. In this design, the first data
to be collected and analyzed is quantitative data, followed by qualitative data collection and
analysis (Putra & Hendarman, 2013). The explanatory sequential design method, also called
the two-phase model, is initially carried out by gathering quantitative data, then compiling
gualitative data to clarify or describe the quantitative results (Ali, 2019). The results of
guantitative data provide an essential description of the research problem when analyzed.
The collection of qualitative data is needed to improve, expand, or define in more detail the
general picture of the problem. This design has the advantage of quantitative and qualitative
parts that are identified because the researcher does not need to unify or integrate these two
forms of data (Creswell, 2012).

Quan Data Followed Qual Data
Collection & Collection & Interpretation
: by ,
Analysis Analysis

Figure 1. Explanatory Sequential Design (Creswell, 2012)

The subjects of this research were 20 youth with intellectual disabilities who took diploma
one (D1) education at the Yayasan Rumah Kampus Pena located at Jalan Kelapa Mas, RT/RW
005/012, Utan Kayu Selatan, Matraman, East Jakarta City, Special Capital Region of Jakarta.
Yayasan Rumah Kampus Pena is a higher education institution built explicitly for youth with
intellectual disabilities. Those 20 students (aged 18 to 25) were the subjects in this study and
were the population or the entire data source. Six of them are female, and 14 are male with
intellectual disabilities of autism, down syndrome, speech delay, and sensory integration. The
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population of this study is categorized as an accessible population whose boundaries or
several units can recognize (Gay, 1987; Ali, 2014).

Research instruments are various tools selected by research techniques to collect data (Alj,
2014). The instrument used in the needs analysis process was a questionnaire as a test
instrument of quantitative data in the first phase, supported by in-depth interviews as
gualitative data in the second phase. Before the questionnaire was distributed and interviews
were conducted, all questionnaire items were reviewed by experts for a content validity test
by the description of factors and sub-factors of research variables; there were: financial
literacy, instrument measurement, special needs, and lecturers of the respondents. All 25
guestionnaire items are made based on cognitive aspects of financial literacy competencies
and indicators from the Core Competencies Framework on Financial Literacy for Youth (age
15-18) document that was created by the Organization for Economic Co-operation and
Development which covers the area of International Network on Financial Education
(OECD/INFE), there are money, income, payment and purchase, price, financial records,
foreign currency, financial planning, managing income and spending, saving, long-term
planning, and credit.

Data analysis is one crucial step to obtaining research findings that bring researchers to
scientific findings. This study's comprehensive needs analysis questionnaire was analyzed
using descriptive statistics, including reliability test, content validity test, and discrimination
index, by calculating and describing data collected in various forms (Ali, 2014). The calculation
of the content validity uses a conversion technique in a dichotomous format with a checklist
that generates positive values in the instrument used as a valid measurement tool (Susetyo,
2015). The results of content validity show that 75 percent of experts agree that each
guestionnaire item is suitable for the cognitive aspect of financial literacy indicators. In other
words, the experts declared that the questionnaire items were created to measure the
understanding of students with intellectual disabilities of the cognitive aspects by the
indicators of financial literacy competencies used by researchers. The questionnaire the
respondents filled in was tabulated and calculated using the Kuder Richardson formula 20
(KR-20) to test the reliability of binary variables or the questionnaire with correct and wrong
answers (Susetyo, 2015). Based on the calculation, the reliability test result was 0.702, which
shows that the entire questionnaire items are at a high level of reliability.

The questionnaire results were also calculated to see the discrimination index of the
guestionnaire items. The discrimination index is the ability of the questionnaire items to
distinguish the participants from the high and low groups (Hanifah, 2014; Naga, 2002). In
other words, the more the difference between questionnaire items, the more accurately high-
group participants can answer the questions, and the more complex the participants from the
lower group can answer the questions correctly. To be accepted, the discrimination index
should be 0.20 or more. In addition, the questionnaires were also calculated to find the
difficulty level of each questionnaire item. The questionnaire item with difficulty level O is a
tricky question, while the item with difficulty 1 is a straightforward one. An excellent level of
difficulty index is 0.3 to 0.7. The results show that 7 items had a low discrimination index under
0.20, 15 had an average discrimination index between 0.20 to 0.40, and 3 had a high
discrimination index of more than 0.60. Meanwhile, 9 questionnaire items were in the low
level of difficulty, 10 were in the middle level of difficulty, and 6 were in the high level of
difficulty out of 25 questionnaire items. Data collected from a comprehensive needs analysis
process are supported by in-depth interviews with 2 female students, 2 male students, and 2
parents of these students to support the findings.
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3. RESULTS & DISCUSSION

This study's descriptive analysis of quantitative data was conducted by calculating the
guestionnaire results on financial literacy understanding in the cognitive aspects of youth with
intellectual disabilities at Yayasan Rumah Kampus Pena. Descriptive analysis is used to provide
an overview of the research scores through a questionnaire obtained from the highest score,
the lowest score, the average score, the standard deviation and variant, and the
categorization of student learning outcomes.

Tabel 1. Results on Frequency Distribution for Understanding Financial Literacy of Youth with
Intellectual Disabilities at Yayasan Rumah Kampus Pena

Xi Fi
1-5 0
6-10 4

11-15 7
16-20 9
21-25 0

The table above shows the results of the questionnaire on financial literacy understanding
in the cognitive aspects of youth with intellectual disabilities at Yayasan Rumah Kampus Pena,
which then obtained results that show a descriptive analysis as in the table below:

Tabel 2. Descriptive Statistics of the Questionnaire for Understanding Financial Literacy of
Youth with Intellectual Disabilities at Yayasan Rumah Kampus Pena

N Minimum Maximum Mean S.Id'. Variance
Deviation
Hasil 20 6 20 13,90 3,93 15,46
Valid N
(likewise) 20

Based on the table above, it is shown that the maximum score of youth's financial literacy
understanding in cognitive aspects is 20, the minimum score is 6, with an average score is
13.90, a standard deviation is 3.93, and a variance is 15.46. The data obtained in the table
above becomes the basis for determining the categorization of learning outcomes where the
interval of categorization values is 1-25.

The questionnaire results showed that students could answer easy items about financial
literacy. However, when the level of difficulty of the questionnaire items increases, students
cannot answer them. For example, when talking about money, students can distinguish which
are banknotes and which are coins; however, when students were asked about the value and
function of money, more than half of them did not understand. Students understand that work
is essential for making money, but they do not know how work can help them make income.
Students do not understand the importance and how to create a financial record. Therefore,
almost all students are given money to spend in a day by their parents. They claimed that they
understand the function of savings, but most students do not have it in large quantities.
Students do not understand that goods and services can have different prices. Students also
do not understand the components of financial records and how to do long-term financial
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planning. However, students know that every country has its currency and understand that it
is not suitable for them to be in debt. These results showed a need for financial literacy in the
cognitive aspect of money and transactions and how to plan and manage money for the
future.

Figure 1. Field Observation

After analyzing the questionnaire distributed to students, the researcher conducted
interviews with two students in the top average group and three in the average bottom group
based on the questionnaire results. The interview questions were conducted to analyze their
financial habits, their perspectives on money and income, and the financial products and
services they used, whether they used them alone or accompanied by their parents. Most
students receive a daily allowance from their parents and spend it all at once. Sometimes,
students save their money to buy something they want. Students can understand that by
working, they can earn money, but they do not have strong motivation and urgency to have a
job yet. Students can carry out buying and selling transactions, but some have difficulty
calculating the remaining money they have used. Students are also not entrusted by their
parents to have a savings account or debit card. Each amount of their money is still supervised
by parents; therefore, students cannot make significant financial decisions by themselves. If,
in the short-term, students are still very dependent on their parents, inevitably, students do
not have long-term financial planning for their future (Bonang, 2019; Susanti & Ardyan, 2018;
Watermeyer et al., 2021).

The results of interviews with these students were supported by interviews conducted with
parents to analyze how their financial habits are formed, the role of parents in introducing
financial literacy to students, and parents' expectations of financial literacy competencies
needed to help them in the future. Researchers interviewed three parents whose children
have autism with diagnoses made when the children were under five years old. These parents
entrust their children with a sum of money each day to be spent on food or public
transportation. Some parents also intend to bring their children to the bank to open an
account because they are over 18 years old. They also plan to teach their children how to use
electronic payment systems to make it easier for them to track their children's money. Parents
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do not teach their children to owe money to their friends because they want to minimalize
the consequences that may appear because of debt. These parents expect their children to
be able to use money more wisely, and they also hope that these children understand the
importance of having income to have a sustainable life. These interview results showed that
there was also a need for financial literacy in affective and psychomotor aspects related to the
use of products and services of banking and transactions, and also how to make personal and
long-term financial planning that they can follow once they earn their own money.
Furthermore, to be more effective in empowering youth with intellectual disabilities with
this knowledge and skills, we need to involve their support system in learning financial literacy
(Hidajat, 2016; Laily, 2016; Yushita, 2017). Parents and other family members should
contribute to developing awareness and experience of financial services and products since
early childhood, supported by specific education programs within schools. Those people
around youth with intellectual disabilities are the core support system that can help them to
learn about this vital matter of financial literacy (Kirby, 2017; Novieningtyas, 2018; Saraswati
& Nugroho, 2021; Singh et al., 2020). Therefore, the competencies of financial literacy will
enable not only youth with intellectual disabilities but also their support systems to customize
their financial vision as a progressive realization to achieve a sustainable life in the future.

4. CONCLUSION

In conclusion, there is a need for financial literacy competencies for youth with intellectual
disabilities, as the results of the questionnaire and interviews show. It means that youth with
intellectual disabilities, such as autism, down syndrome, speech delay, and sensory
integration, are the population who urgently need to be taught about knowledge and skills of
financial literacy. These youths need to understand the financial literacy related to money,
income, payment and purchase, price, financial records, foreign currency, financial planning,
managing income and spending, saving, long-term planning, and credit. Parents and teachers
at school also play a vital role in introducing these topics to youth with intellectual disabilities.

As they are in the transition phase from teenager to young adult, students must be
entrusted with managing their own money and making their long-term financial planning to
achieve an independent and sustainable life. The proposed recommendation is to cater to the
needs of financial literacy competencies for youth with intellectual disabilities based on their
needs while working closely with parents, teachers, and experts. In future research, it is
necessary to design and develop financial curriculum literacy for these youths with
intellectual disabilities to be equipped with essential knowledge and skills to achieve
independent and sustainable lives in the future.

REFERENCES
Ali, M. (2014). Memahami riset dan perilaku sosial. Jakarta: PT Bumi Aksara.

Ali, M. (2019). Research methods in sustainability education. Bandung: Universitas Pendidikan
Indonesia (UPI) Press.

Asa, G. A, Fauk, N. K., Ward, P. R., Hawke, K., Crutzen, R., & Mwanri, L. (2021). Psychological,
sociocultural and economic coping strategies of mothers or female caregivers of
children with a disability in Belu district, Indonesia. PloS one, 16(5), e0251274.

Bonang, D. (2019). Pengaruh literasi keuangan terhadap perencanaan keuangan keluarga di
Kota Mataram. J-EBIS (Jurnal Ekonomi dan Bisnis Islam), 4(2), 155-165.

DOI: https://doi.org/10.17509/pdgia.v20i3.49470
p- ISSN p. ISSN 1693-5276 e-ISSN 2579-7700


https://doi.org/10.17509/pdgia.v20i3.49470

198 | Pedagogia Jurnal IImu Pendidikan, Volume 20 Issue 3, December 2022 pp 191-200

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating
quantitative and qualitative research, 4th Ed. Boston, MA: Pearson Education, Inc.

Darcy, S., & Dowse, L. (2013). In search of a level playing field—the constraints and benefits of
sport participation for people with intellectual disability. Disability & Society, 28(3), 393-
407.

Gay, L. R. (1987). Student guide for educational research: Competencies for analysis and
application. Merrill Publishing Company.

Goyal, K., & Kumar, S. (2021). Financial literacy: A systematic review and bibliometric analysis.
International Journal of Consumer Studies, 45(1), 80-105.

Hanifah, N. (2014). Perbandingan tingkat kesukaran, daya pembeda butir soal dan reliabilitas
tes bentuk pilihan ganda biasa dan pilihan ganda asosiasi mata pelajaran ekonomi.
SOSIO e- KONS, 6(1), 41-55.

Hidajat, T. (2016). Literasi keuangan. STIE Bank BPD Jateng.

Hordacre A. L. (2016). Understanding everyday money skills for young people with disabilities.
Adelaide: Australian Industrial Transformation Institute, Flinders University of South
Australia. Retrieved from https://fac.flinders.edu.au/items/6c3098ch-25cb-47b0-87d2-
32bff78f758a

International Labor Organization. (2017). Final report: Mapping persons with disabilities
(PWD) in Indonesia labor market. Jakarta: International Labor Organization.

Jordan, R. R. (2010). English for academic purposes: A guide and resource book for teachers.
Cambridge University Press.

Kementerian Pendidikan dan Kebudayaan. (2016). Media komunikasi dan inspirasi: Jendela
pendidikan dan kebudayaan. Jakarta: Biro Komunikasi dan Layanan Masyarakat (BKLM).

Khalil, M. (2021). Financial citizenship as a broader democratic context of financial literacy.
Citizenship, Social and Economics Education, 20(1), 3-16.

Kirby, M. (2017, April). Implicit assumptions in special education policy: Promoting full
inclusion for students with learning disabilities. In Child & Youth Care Forum (Vol. 46,
pp. 175-191). Springer US.

Laily, N. (2016). Pengaruh literasi keuangan terhadap perilaku mahasiswa dalam mengelola
keuangan. Journal of Accounting and Business Education, 1(4), 1-17.

Malik, R. S. (2018). Educational challenges in 21st century and sustainable development.
Journal of Sustainable Development Education and Research, 2(1), 9-20.

Money Advice Service. (2013). Helping young people with learning disabilities to understand
money: Helping young people with learning disabilities to understand money (Adapted
fromon Your Own 2 Feet by Fairbridge). United Kingdom. Retrieved from
https://arcuk.org.uk/wp-content/uploads/2013/05/Helping-young-people-with-
learning-disabilities-to-understand-money.pdf

Morrison, G., Ross, S., & Kemp, J. (2019). Designing effective instruction. Hoboken, New
Jersey: John Wiley & Sons.

DOI: https://doi.org/10.17509/pdgia.v20i3.49470
p- ISSN p. ISSN 1693-5276 e-ISSN 2579-7700


https://doi.org/10.17509/pdgia.v20i3.49470
https://fac.flinders.edu.au/items/6c3098cb-25cb-47b0-87d2-32bff78f758a
https://fac.flinders.edu.au/items/6c3098cb-25cb-47b0-87d2-32bff78f758a
https://arcuk.org.uk/wp-content/uploads/2013/05/Helping-young-people-with-
https://arcuk.org.uk/wp-content/uploads/2013/05/Helping-young-people-with-learning-disabilities-to-understand-money.pdf

Sabrani, Ali, Needs of Competencies in Financial Literacy ... | 199

Muir, K., Hamilton, M., Noone, J. H., Marjolin, A., Salignac, F., Saunders, P., & Australia, F. L.
(2017). Exploring financial wellbeing in the Australian context. Report for financial
literacy Australia. Centre for Social Impact & Social Policy Research Centre, University of
New South Wales, Sydney. Retrieved From
https://www.arts.unsw.edu.au/sites/default/files/documents/exploring financial wel
Ibeing australian context.pdf

Naga, R. H. A. (2002). Estimating the intergenerational correlation of incomes: An errors—in—
variablesframework. Economica, 69(273), 69-92.

Ningrum, V., Wang, W. C,, Liao, H. E., Bakar, A., & Shih, Y. H. (2020). A special needs dentistry
study of institutionalized individuals with intellectual disability in West Sumatra
Indonesia. Scientific Reports, 10(1), 1-8.

Novieningtyas, A. (2018). Pentingnya edukasi literasi keuangan sejak dini. MANNERS, 1(2),
133-137.

Organization for Economic Co-operation and Development. (2015). Organization for
Economic Co-operation and Development/International Network on Financial Education
(OECD/INFE) core competencies framework on finansial literacy for youth.
Retrieved from https://www.oecd.org/daf/fin/financial-education/core-competencies
frameworks-for- financial-literacy.htm

Otoritas Jasa Keuangan. (2017). Press release: OJK announces higher financial literacy and
inclusion indices. Retrieved from https://www.ojk.go.id/en/berita-dan-kegiatan/siaran-
pers/Pages/Press-Release-OJK-Announces-Higher-Financial-Literacy-and-Inclusion-

Indices-.aspx

Republik Indonesia. (2016). Peraturan Presiden Republik Indonesia Nomor 86 Tahun 2016
Tentang Strategi Nasional Keuangan Inklusif. Jakarta: Pemerintah Republik Indonesia.

Putra, N. & Hendarman. (2013). Metode riset campur sari: Konsep, strategi, dan aplikasi.
Jakarta: Indeks.

Riany, Y. E., Cuskelly, M., & Meredith, P. (2016). Cultural beliefs about autism in Indonesia.
International Journal of Disability, Development and Education, 63(6), 623-640.

Saraswati, A. M., & Nugroho, A. W. (2021). Perencanaan keuangan dan pengelolaan keuangan
Generasi Z di Masa Pandemi Covid 19 melalui penguatan literasi keuangan. Warta LPM,
24(2), 309-318.

Singh, S., Roy, D., Sinha, K., Parveen, S., Sharma, G., & Joshi, G. (2020). Impact of COVID-19
and lockdown on mental health of children and adolescents: A narrative review with
recommendations. Psychiatry research, 293, 113429.

Sugiyono. (2013). Metode penelitian kuantitatif, kualitatif dan R&D. Bandung: CV Alfabeta.

Susanti, A., & Ardyan, E. (2018). Tingkat pendidikan, literasi keuangan, dan perencanaan
keuangan terhadap perilaku keuangan UMKM di Surakarta. Telaah Bisnis, 18(1), 45-56.

Susetyo, B. (2015). Prosedur penyusunan dan analisis tes: Untuk penelitian hasil belajar
bidang kognitif. Bandung: Refika Aditama.

DOI: https://doi.org/10.17509/pdgia.v20i3.49470
p- ISSN p. ISSN 1693-5276 e-ISSN 2579-7700


https://doi.org/10.17509/pdgia.v20i3.49470
https://www.arts.unsw.edu.au/sites/default/files/documents/exploring_financial_wellbeing_australian_context.pdf
https://www.arts.unsw.edu.au/sites/default/files/documents/exploring_financial_wellbeing_australian_context.pdf
https://www.oecd.org/daf/fin/financial-education/core-competencies%20frameworks-for-
https://www.oecd.org/daf/fin/financial-education/core-competencies%20frameworks-for-
https://www.oecd.org/daf/fin/financial-education/core-competencies-frameworks-for-financial-literacy.htm
https://www.ojk.go.id/en/berita-dan-kegiatan/siaran-pers/Pages/Press-Release-OJK-Announces-Higher-Financial-Literacy-and-Inclusion-Indices-.aspx
https://www.ojk.go.id/en/berita-dan-kegiatan/siaran-pers/Pages/Press-Release-OJK-Announces-Higher-Financial-Literacy-and-Inclusion-Indices-.aspx
https://www.ojk.go.id/en/berita-dan-kegiatan/siaran-pers/Pages/Press-Release-OJK-Announces-Higher-Financial-Literacy-and-Inclusion-Indices-.aspx

200 | Pedagogia Jurnal Ilmu Pendidikan, Volume 20 Issue 3, December 2022 pp 191-200

Watermeyer, R., Crick, T., Knight, C., & Goodall, J. (2021). COVID-19 and digital disruption in
UK universities: Afflictions and affordances of emergency online migration. Higher
education, 81, 623-641.

Yushita, A. N. (2017). Pentingnya literasi keuangan bagi pengelolaan keuangan pribadi.
Nominal: Barometer Riset Akuntansi dan Manajemen, 6(1), 11-26.

DOI: https://doi.org/10.17509/pdgia.v20i3.49470
p- ISSN p. ISSN 1693-5276 e-ISSN 2579-7700


https://doi.org/10.17509/pdgia.v20i3.49470

