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A B S T R A C T  A R T I C L E   I N F O 
 
Effective and efficient assessment of writing learning plays an important role in 
improving students' writing ability. Students' writing skills tend to be low so that they 
have not been able to achieve the expected learning objectives. Therefore, this 
study aims to evaluate the implementation of high school students' writing learning 
assessment using the Context, Input, Process, and Product (CIPP) model. This 
evaluative method was conducted at high schools in the Bandung Raya area using 
purposive sampling technique. The research sample consisted of 120 students, 6 
teachers, and 3 school leaders. Data were collected through questionnaires, 
interviews, and documentation which were analyzed using descriptive data analysis. 
The findings showed that the evaluation of the implementation of the assessment of 
learning to write on the average components of context, input, process, and product 
was in the good enough category with an average score of 2.91 and 2.87. The 
evaluation aspects analyzed include conditions, needs, teacher competencies, 
learner characteristics, availability of facilities and infrastructure, planning, 
implementation, implementation results, and the impact of the implementation of 
writing learning assessment in high school. Based on the findings of the analysis, 
improvement efforts are needed, especially in the component of writing learning 
assessment products that can be adapted to the diversity of students. 
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1. INTRODUCTION 
Writing skills are one of the important aspects of language skills in this modern century (Zainab et al., 2021). Writing 
is not only considered a formal skill, but as a foundation in effective communication as a means of solving problems 
and developing critical thinking (Putri et al., 2016). A person's skill in writing can characterize that person is 
educated (Suryadi et al., 2022; Weda et al., 2022; Sugiyarni & Rini, 2023). A person's eligibility at a certain level of 
education is often measured based on their written work. Furthermore, writing skills are seen as one of the complex 
language skills and are classified as difficult language competencies (Trismanto, 2017; Utami, 2023). Writing 
activities at least involve aspects of language use and content processing, so that writing skills include 
communicative language skills (Yogyantoro, 2016). According to Abidin (2015) in his book entitled Language 
Learning based on Character Education, writing skills will not come suddenly but must be achieved by continuing 
to practice writing diligently. These writing skills require a systematic and structured process as well as continuous 
practice and habituation (Nurhayati, 2018).  

Students' writing skills are currently still a cause for concern and have a red mark in language learning 
(Trismanto, 2017; Kharizmi, 2019; Heriyudanta, 2021; Yusrumaida, 2021; Widiastuti et al., 2022; Qadaria et al., 
2023). This is due to some serious problems that have not been resolved in learning to write. The problems of 
writing skills are caused by several things, including the suboptimal learning process carried out by teachers 
(Widiastuti et al., 2022) and there are still many schools that do not have assessment tools to measure writing skills 
(Simanjuntak et al., 2019). In addition, many students think that writing is one of the activities that are boring and 
waste a lot of time (Ati et al., 2018) so that this has an impact on the quality of writing that has not reached the 
specified target. Furthermore, learning to write is considered a difficult thing by some students because it requires 
a thinking process in developing various ideas into a form of writing (Sari et al., 2020; Agusti et al., 2021; Widiastuti 
et al., 2022). If this situation is allowed to continue, it can certainly have a negative impact on the achievement of 
writing learning and students' writing ability. 

To overcome this, it is necessary to conduct a comprehensive evaluation study on all aspects, one of which 
is the assessment aspect. Assessment plays an important role in the teaching and learning process (Setiadi, 2016; 
Menggo & Gunas, 2022). Assessment is important in determining the success of a learning activity (Nurgiantoro, 
2013; Nugraha et al., 2022). Good learning can be seen from the quality of the assessment, and the quality of the 
assessment can show the quality of the learning (Rosnaeni, 2021). Appropriate and continuous assessment keeps 
students engaged and on track with the learning process (Chapman & King, 2012). Assessment can be a powerful 
tool to prove students' involvement in learning and teachers' involvement in the process of building students' minds 
(Majuddin et al., 2022; Nasri et al., 2010). From these activities, teachers are expected to be able to improve their 
pedagogical quality so that they have a better picture in identifying students' abilities from the continuous interaction 
process between assessment and teaching (Al-Mahrooqi & Denman, 2018; Ashari, 2020). 

Assessment of students' writing is an important part of a language teacher's job. Assessment in learning to 
write is an important component of students' academic growth (White, 2009). Understanding this assessment 
method is very important for teachers because the results can affect the quality of education (Popham, 2009; White, 
2009) including language learning. In conducting writing assessment, teachers must be able to know how to create 
fairness in assessment by informing the assessment results based on rubrics and clear assessment criteria. 

To overcome this problem, an evaluation of the writing assessment process carried out so far was carried 
out. The evaluation of this assessment program was studied using the Context, Input, Process, and Product (CIPP) 
evaluation model developed by Daniel L. Stufflebeam in 1967. The choice of this model is based on its ability to 
evaluate a program in detail and specifically, so that it makes it easier for researchers to make decisions 
(Muyasaroh & Sutrisno, 2014; Aspriyanti et al., 2022). In addition, CIPP is an evaluation model that views the 
program being evaluated as a system (D. L. Stufflebeam & Zhang, 2017). 

The CIPP model used in this study is directed to consider the implementation of the writing assessment 
program so far which can be used as a reference in an effort to develop a better writing skills assessment model. 
The CIPP model focuses on evaluating the aspects of the program to be evaluated (Rachmaniar et al., 2021) which 
can make a recommendation about the description of the assessment program that has been carried out, things 
that must be improved, developed, or continued.  

The CIPP model is seen as one of the evaluation models often used by evaluators (Damayanti & 
Dwikurnaningsih, 2020). There are various studies that have been conducted to evaluate the implementation of 
assessment programs through the CIPP model, including: first, research conducted by Legi Aspriyanti and friends 
in 2022 which examined extracurricular activities of poetry writing classes using the CIPP evaluation model. The 
results showed that the poetry writing class program in all its aspects was in the good category (Aspriyanti et al., 
2022). Second, research conducted by Sofinatun and Musringudin on the reading and memorization of the Quran 
program at SMP Muhammadiyah 30 showed satisfactory results (Sofinatun & Musringudin, 2022). Third, research 
on evaluating inclusive education programs in elementary schools using the CIPP model conducted by Suharjo 
and Supratman Zakir with the results of the study showing that the evaluation of the content component has a good 
category, the input component is in the medium category, the process component is in the good category, and the 
product component is in the good category (Suharjo & Zakir, 2021). Fourth, research conducted by Anwar Sanusi, 
et al. in 2021 on evaluating students' writing skills using the CIPP model in Arabic language learning. The results 
showed that the CIPP model is an appropriate evaluation model to evaluate the learning outcomes of writing skills 
(Sanusi et al., 2021). Fifth, research from Nova Indah Wijayanti and friends in 2019 on evaluating user education 
programs with the CIPP Model at the UGM Faculty of Engineering Library with the results showing that the four 
CIPP components are in the good category (Wijayanti et al., 2019).  

Based on the above, the CIPP Model research is not a new research, but this research is focused on 
examining the assessment of Indonesian writing learning. Therefore, the purpose of this study is to evaluate the 
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writing learning assessment program that has been implemented in Indonesian language learning at the high 
school level. The results are expected to be a recommendation for teachers, schools, and researchers to improve 
the quality of learning and students' writing skills appropriately, accurately, and comprehensively. 

 
2. METHOD 

The method used in this research is descriptive evaluative method using the CIPP model. The research procedure 

includes four things namely context, input, process, and product (D.L. Stufflebeam & Coryn, 2014). In the context 

aspect, data were collected and analyzed based on the purpose of the assessment which includes the objective 

conditions and needs of high school students' writing assessment. The second component is input which analyzes 

the planning or assessment resources including aspects of teacher competence, characteristics of learners, and 

facilities and infrastructure for writing assessment. The third component is the process that analyzes the 

implementation of the assessment including aspects of planning and conducting writing assessments. The last 

component is the product that analyzes the outcomes of the assessment including aspects of the results of the 

application and the impact of the application of writing assessment. The design framework of the CIPP model in 

writing learning assessment can be described as Figure 1 below. 

 
Figure 1 Framework of the CIPP Evaluation Model (Stufflebeam, 2015) 

 

Figure 1 above presents the framework of the CIPP model used to evaluate the implementation of a 

comprehensive writing learning assessment. The analysis of the four components using the CIPP model helps 

identify the core of weaknesses and shortcomings in the existing writing assessment system (Silviariza et al., 2023). 

This is then recommended as an alternative in improving the quality of writing learning assessment and developing 

a more effective and efficient assessment system (Rebia et al., 2023). 

The population and samples selected in this study are closely related to the problem under study. Sampling 

was conducted randomly using purposive sampling technique based on the diversity of population characteristics 

in terms of geography, academic competence, and the learning curriculum used. Respondents involved totaled 

120 students, 6 teachers, and 3 school leaders at the high school level in the Greater Bandung area.  

Data collection was conducted using questionnaires, interviews, and documentation techniques. The 

questionnaire was given simultaneously to students and teachers using the Google Form application. Interviews 

were conducted for about one hundred minutes with teachers and school leaders, by asking questions based on 

the interview guidelines that had been prepared. The documentation technique was carried out by reviewing the 

assessment tools used so far. The research instrument was validated by 3 experts to test the readability of the 

instrument based on construction, content, and language aspects. The data collection and interpretation process 

was carried out for five months, from February to June 2022. 

In this analysis process, data processing is used using descriptive analysis techniques with the help of MS. 

Excel and SPSS applications. The data from the questionnaire is then processed and displayed in the form of an 

average score, which is interpreted and narrated properly. The validity test of the instrument was carried out through 

the product moment method, with the reliability value of the teacher and student questionnaires being 0.957 and 

0.922, respectively. In addition, the data analysis of this instrument was carried out using mean analysis. The 

calculation of the scores obtained on each evaluation aspect is as follows, 

 

𝑀𝑒𝑎𝑛 =
𝐴𝑣𝑒𝑟𝑎𝑔𝑒 𝑠𝑢𝑚 𝑝𝑒𝑟 𝑖𝑛𝑑𝑖𝑐𝑎𝑡𝑜𝑟

𝑆𝑢𝑚 𝑜𝑓 𝑐𝑜𝑚𝑝𝑜𝑛𝑒𝑛𝑡𝑠 𝑝𝑒𝑟 𝑖𝑛𝑑𝑖𝑐𝑎𝑡𝑜𝑟
 

 

From this equation, the score range obtained becomes a category limit in decision making. The data is then 

interpreted through the following rating scale. 
Table 1 Assessment Criteria Score 

Formula Score Range Category 

X ≤ µ - 1.5 α ≤ 2.1 Unsatisfactory 

µ - 1.5 α ˂ X ≤ µ - 0.5 α 2.2 – 2.6 Poor 

µ - 0.5 α ˂ X ≤ µ + 0.5 α  2.7 – 3.1 Average 

µ + 0.5 α ˂ X ≤ µ+ 1.5 α  3.2 – 3.6 Good 

µ + 1.5 α ≤ X > 3.6 Very good 

Source: (Azwar, 2012) 
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Structured interview data was analyzed and interpreted using Miles and Huberman's interactive analysis 

model. This model contains three stages, namely reduction, data presentation, and conclusion drawing. The 

documentation data served to confirm the questionnaire and interview data that had been analyzed. 

 

3. RESULTS AND DISCUSSION 

In line with the objectives, the results and discussion of this study report four things, namely the evaluation of the 
context, input, process, and product components of writing learning assessment in high school. 
 
Context Component  
The evaluation of the context component in this study is assessed based on aspects of the conditions and needs 
of writing learning assessment in high school. The assessment condition aspect analyzes the purpose of the 
assessment and the target of the assessment, while the assessment needs analyze the writing assessment system 
that needs to be carried out and used. The following are the findings of the evaluation of the context component of 
writing learning assessment in high school based on the results of questionnaires to students and teachers. 
 

Table 2 Description of Context Component Evaluation Data 

Component Aspects 
Student Teacher 

Average 
Aspect 

Average 
Component 

Average 
Aspect 

Average 
Component 

Context Conditions for writing assessment 3,65 
3,16 

3,75 
3,23 

Writing assessment needs 2,68 2,70 

 
As shown in table 2, the presentation of the results of the context component based on questionnaire data shows 
some significant findings. The findings reveal an overview of the evaluation of the student and teacher assessment 
context based on aspects of assessment conditions and assessment needs showing scores of 3.16 and 3.23. In 
this case, both scores are included in the good category, which means that the implementation of writing 
assessment is still carried out according to the context. But apart from these results, there are interesting data 
between conditions and needs. The condition context based on goals and objectives appears to have a very good 
score, while the assessment needs have a low score, meaning that the context is not in accordance with the needs 
of writing assessment. 

Based on the analysis of documentation data, the conditions for assessing writing lessons have mostly 
referred to regulations on assessment, including Permendikbud No. 23 of 2016 concerning Educational 
Assessment Standards for those still using the 2013 curriculum or educational assessment standards based on 
Permendikbudristek No. 21 of 2022 for those using the latest curriculum. However, for the assessment needs of 
learning to write, only 4 out of 6 schools have clear procedures for implementing writing assessments (such as 
portfolio assessment procedures, essay assessments, and writing practice assessments), while the rest still do not 
use complete designs or tools. 

Based on the interview results, there are several assessment contexts that need to be improved. For the 
assessment condition aspect, it is necessary to conduct regular socialization of the writing assessment policy to all 
stakeholders. In addition, it is necessary to increase language teachers' competence in writing assessment, 
especially in preparing assessment instruments and providing feedback. Furthermore, there are several things that 
need to be adjusted in the indicators of the objectives and assessment system of writing skills. In the objective 
indicators, assessment activities have not fully referred to the learning outcomes/basic competencies, especially 
in the achievement of competency levels and writing learning content. As for the assessment system indicator, it 
is still carried out in general and has not been directed to accommodate the diversity of students. As a result, the 
assessment results do not fully reflect the real condition of students' writing abilities and skills. 

Similarly, for the assessment needs, the aspects that need to be improved are the assessment of data that 
must be collected based on the relevance and management of writing skills assessment. Ideally, the assessment 
of writing learning is carried out starting from the assessment of students' initial writing ability, assessment of writing 
learning process skills, attitude assessment during the learning process, and the final assessment of writing 
learning outcomes. But at this time it is still not done holistically. The most dominant aspect carried out by most 
teachers is only assessing the results of students' writing at the end of the lesson. This aspect is included in 
summative assessment or product assessment at the end of learning. As for the assessment at the beginning of 
learning (diagnostic assessment) and assessment during the learning process (formative assessment) is still rarely 
done. This happens because teachers' knowledge and ability in using assessment during writing lessons are still 
limited. Some teachers argue that this is due to limited learning time, so that assessment at the beginning of 
learning cannot be carried out. Likewise, assessment during the learning process has not been a priority that must 
be done. 

The context findings described describe and detail various problems, substances and opportunities to help 
decision makers. It is assessed based on the situation or background that influences the type of educational goals 
and strategies (Purwanto, 2011; Akbar & Syamsurijal, 2023). In line with previous research, the conditions of the 
learning environment and learning needs greatly affect the effectiveness of the learning process carried out (Sanusi 
et al., 2021). This is done to help map the goals and priorities of a program including writing assessment (Aspriyanti 
et al., 2022). If the results of context evaluation are followed up properly, it can certainly affect the improvement of 
students' abilities, including writing in high school. 
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Input Component 
The evaluation of the input component is analyzed based on aspects of teacher competence, learner 
characteristics, and facilities and infrastructure that support the assessment of writing learning in high school. The 
aspect of teacher competence analyzes pedagogical, professional, personality, and social competencies. The 
aspect of student characteristics analyzes students' interest in writing assessment. The facilities and infrastructure 
aspect examines classroom conditions and the availability of tools and materials. The following are the findings of 
the evaluation of the input component in the assessment of learning to write in high school based on the responses 
of student and teacher questionnaires. 
 

Table 3 Description of Input Component Evaluation Data 

Component Aspects 
Student Teacher 

Average 
Aspect 

Average 
Component 

Average 
Aspect 

Average 
Component 

Input Teacher competence 3,11 

3,26 

3,16 
3,01 

Learner Characteristics 3,38 2,75 

Facilities and Infrastructure 3,30 3,13  

 

Table 3 shows that the description of the input component evaluation data shows some significant findings. The 
findings reveal a description of the evaluation of student and teacher assessment inputs based on aspects of 
teacher competence, student characteristics, and infrastructure that show an average score of 3.26 and 3.01. Both 
average scores are in the good enough category which means that the input or carrying capacity for writing 
assessment is carried out quite well.  

Based on the analysis of documentation data, the evaluation of the input component, 5 out of 6 Indonesian 
language teachers already have teaching competence or are certified teachers. However, documents analyzing 
the characteristics of learners have not been carried out in most schools. As for the facilities and infrastructure for 
writing learning assessment, they are quite complete but most of them have not been used optimally. 

Based on the interview results, there are several assessment inputs that need to be improved. For the aspect 
of teacher competence, although it is generally good, it must continue to be improved, especially in the pedadogical 
aspect. This is so that it is more relevant and renewable both in the aspects of preparation, implementation, and 
assessment of writing skills. In the planning indicator, teachers are not fully able to plan assessments that refer to 
the learning outcomes/basic competencies of writing. For indicators of the implementation of the assessment, 
teachers must still be carried out in general and have not been directed to accommodate the diversity of students. 
As a result, the assessment results do not fully reflect the real condition of students' writing abilities and skills. 
Based on this, it is necessary to improve teacher competence in writing assessment through training and technical 
guidance. 

For the percentage aspect of learner characteristics, the tendency of students' interest in learning to write is 
lacking. It can be seen in students' activeness during learning, students' interest in digging up information, students' 
performance during the learning process, and students' cooperation in groups during the writing learning process. 
The lack of students' interest in learning to write is due to the fact that the process has not involved students' 
interest in learning to write. Therefore, it is necessary to survey students' interest at the beginning of learning 
through diagnostic assessment in writing learning.  

As for the infrastructure aspect, it is also an important input component of writing assessment. Adequate 
infrastructure will make it easier for teachers to conduct writing assessment. Based on the results of the interviews, 
most high schools have provided infrastructure for writing assessment, such as assessment guidebooks, 
stationery, and assessment rooms. Furthermore, the existing facilities should be used optimally by both teachers 
and students. By improving the quality of the input component of writing assessment, it is expected that writing 
assessment in senior high schools can be more objective, accurate, and useful. 

Evaluation findings on the input component can be used in determining the achievement of a program's 
objectives. This evaluation helps related parties to make a decision, determine existing resources, choose an 
alternative work, plans and strategies to achieve goals, and procedures for achieving them (Rachmaniar et al., 
2021). In line with previous research, input support, especially facilities, still needs to be improved to achieve the 
expected program objectives (Rebia et al., 2023; Nur & Rasyid, 2024). Improving the input component is expected 
to improve the quality of writing learning assessment. 

 
Process Component 
The evaluation of the process component is analyzed based on the planning and implementation aspects of writing 
assessment in high school. The planning aspect analyzes the preparation that must be done before conducting a 
writing assessment. The implementation aspect analyzes the application of the assessment tool which includes 
the implementation of the process, measurement of aspects, and filling in the writing assessment instrument. The 
following are the findings of the evaluation of the process component in the assessment of learning to write in high 
school based on students' and teachers' questionnaire responses. 
 

Table 4 Description of Process Component Evaluation Data 

Component Aspects 
Student Teacher 

Average 
Aspect 

Average 
Component 

Average 
Aspect 

Average 
Component 

Process  Assessment Planning 2,75 
2,76 

3,10 
2,85 

Assessment Implementation 2,77 2,60 
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In Table 4, the description of the process component evaluation data shows some significant findings. The findings 
first reveal the average score of the evaluation of the process component of student and teacher assessment based 
on the planning and implementation of the assessment shows an average score of 2.76 and 2.85. Both average 
scores are in the good enough category which means that the writing assessment process is carried out quite well.  

Based on the analysis of documentation data, several documents were found to confirm the writing 
assessment planning process used, such as lesson plans or teaching modules and writing assessment worksheets. 
For the writing assessment implementation documents, most of them have been used in the writing learning 
process. However, these tools have not been comprehensively prepared. This is evidenced by the worksheet 
instruments that tend not to be adjusted to the diversity of students in writing.  

Based on the interview data, there are several things that need to be improved in the process component. 
For the planning aspect, program objectives need to be more detailed and specific so that they are easier to 
achieve, program targets need to be more measurable so that they can be used to assess the success of the 
program, program strategies need to be more detailed and realistic so that they can be implemented effectively, 
and program resources need to be more adequate so that program implementation can run smoothly. As for the 
implementation aspect, there are several things that need to be improved, including the program implementation 
schedule needs to be more detailed and realistic so that it can be followed properly, tasks and responsibilities need 
to be clearer and more directed so that program implementation can run smoothly, and monitoring of program 
implementation needs to be more routine and systematic so that improvements and adjustments can be made if 
needed. 

The evaluation findings on the process component generally show quite good results. In line with previous 
research, there are several things that need to be improved as consideration in making improvements and refining 
the next process. The planning aspect is an important component in the process of implementing a program 
(Sofinatun & Musringudin, 2022). This aspect includes activities carried out to prepare for program implementation, 
such as the preparation of goals, objectives, strategies, and resources (Suharjo & Zakir, 2021). As for the 
assessment implementation aspect, it includes activities carried out to carry out the assessment process. This 
analysis is adjusted to the standards or plans that have been made (Sanusi et al., 2021). This aspect includes 
operational activities, such as preparing schedules, distributing tasks, and monitoring program implementation. 
The findings of the process component evaluation can then be designed by related parties as an effort to improve 
the quality of writing learning assessment.  

 
Product 
The evaluation of the product component is analyzed based on the aspects of the results and impacts of the 
assessment of learning to write in high school. The result aspect of the assessment analyzes the accuracy of the 
assessment tool in measuring students' writing ability. The impact aspect of the assessment examines the 
improvement of skills and the effectiveness of the use of assessment in learning to write. The following are the 
findings of the evaluation of the product component in the assessment of writing learning in high school based on 
the responses of student and teacher questionnaires. 
 

Table 5 Description of Product Component Evaluation Data 

Component Aspects 
Student Teacher 

Average 
Aspect 

Average 
Component 

Average 
Aspect 

Average 
Component 

Product 
  

Assessment Results 2,70 
2,48 

2,50 
2,40 

Impact Assessment 2,48 2,30 

 
As shown in Table 5, the presentation of the results of the product component based on questionnaire data shows 
some significant findings. The findings reveal a description of the evaluation of student and teacher assessment 
products based on aspects of the results and impact of the assessment which show scores of 2.48 and 2.40. In 
this case, both scores fall into the poor category, which means that the implementation of writing assessment has 
not produced the expected products. 

Based on the results of the documentation data analysis, not too many documents were found that could 
confirm the products of the writing assessment that had been carried out. This shows that the results and impact 
of the implementation of the writing assessment are still not optimal so that the products produced are not in 
accordance with the expectations or goals that have been set. 

Based on the results of the interview, there are several aspects in the assessment product component that 
need to be improved. For the aspect of assessment results, things that need to be improved include improving the 
quality of assessment instruments, improving the quality of human resources involved in the assessment, and 
increasing the objectivity of the assessment. In the aspect of the impact of implementation. As for improving the 
impact of the implementation of writing assessment, including increasing the socialization and advocacy of student 
writing assessment, conducting regular monitoring and evaluation to see the development of the impact of 
implementation, and making modifications or adjustments to writing assessment according to the needs and 
conditions of the community. 

The findings of the evaluation of the product component in writing learning assessment serve to measure the 
success in achieving a predetermined writing assessment goal by examining aspects of the results of 
implementation and the impact of implementation. In line with previous research, this product component 
measures, interprets, and determines the achievement of a program's results. This ensures how much the program 
has met the needs of the group of programs served (D. L. Stufflebeam & Shinkfield, 2012). The resulting data will 
largely determine whether the program is continued, changed, or discontinued (Sanusi et al., 2021; Rebia et al., 
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2023). The findings on the product component in writing assessment should receive more attention because of the 
lowest results compared to other components. This shows that the assessment of high school students' writing 
learning has not been able to fully produce products that are in accordance with the learning objectives. 

Based on the entire description of the data that has been found, the percentage of evaluation of writing 
learning assessment on all CIPP components is quite good with an average on all components based on student 
and teacher responses showing scores of 2.91 and 2.87. The following is a description of the findings of the average 
score of the context, input, process and product components in the assessment of writing learning in high school 
based on student and teacher questionnaire responses. 

 

 
Figure 2 Average CIPP Component Evaluation Score 

 
Of the four components in figure 2, students' responses to the input component have the highest score 

compared to the other components, while the product component is the component that has the lowest score. As 
for the teacher's response, the input component has the highest score, while the product component has the lowest 
score.  

The results of this analysis provide knowledge and an overview to related parties in making decisions, 
assessing available resources, looking for alternatives, and choosing ways to achieve the objectives of an 
assessment program evaluation (Wijayanti, et al., 2019). For this reason, in the process of assessing writing 
learning, an assessment model is needed that can help improve the process of expressing ideas, opinions, and 
ideas in a series of sentences influenced by one's heart, mood, and background (Meyers, 2005; Trismanto, 2017). 
In this case, through a good writing assessment, it can be used to express ideas in written form to others as a 
manifestation of one's language application, communication, and expression skills (Menggo & Gunas, 2022).  

The evaluation findings in the writing assessment show that the writing assessment still has some 
shortcomings that need to be improved. However, even so, there is still potential to be developed further. Therefore, 
there are several things that should be done to improve the writing assessment. First, periodic evaluations should 
be conducted to see the progress of the implementation results and the impact of the implementation. The results 
of the evaluation should be used to make improvements or modifications to the writing assessment. Second, there 
needs to be support from various parties, both from the government, the community, and other parties. Third, 
continuous improvement and development should be carried out, so that the results of writing assessment can 
achieve their goals more optimally. 
 
4. CONCLUSION 
Based on the results and discussion of the research above, it can be concluded that the CIPP model can provide 
a prescriptive and flexible description of the assessment of high school students' writing learning. The results also 
show that the evaluation of the context component of writing assessment is in the good category although the 
needs aspect is still not in line with the context. In evaluating the input or carrying capacity, it shows that the writing 
assessment is carried out quite well, by improving aspects of learner characteristics. The process component 
shows that writing assessment is prepared and implemented quite well, with optimization of implementation tailored 
to the diversity of learners. As for the product component, it shows that the results and impact of writing assessment 
are still not optimal so that the products produced are not in accordance with the expectations or goals that have 
been set. From the results of this analysis, it is necessary to improve the assessment components that are still low, 
adjusted to the diversity of students. 
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