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Abstract
This paper describes how gender and age affect Japanese pupils' motivation for learning English and their
attitudes to communication with people from different cultures. A new foreign language curriculum was
introduced to Japanese elementary schools in 2011. Although each school can officially choose any foreign
language in its own right, most elementary schools are now conducting English activity. However, as most
homeroom teachers lack both experiences and qualifications for teaching English, this activity puts them under
pressure. In addition, the number of foreign assistant language teachers (ALTs) is not sufficient in most
elementary schools. The writer surveyed fifth and sixth grade pupils' motivation and their communicative
attitudes in Japan during 2010, before the new course program, “foreign language activities,” began in 2011. The
data were collected from three elementary schools in Japan via a questionnaire. The items on the questionnaire are
related to motivational attitudes, orientations (reasons for studying a foreign language), communicative attitudes
and some other variables relevant to learning foreign languages. The main focus of this study is to examine
motivational and attitudinal variables among the pupils with regard to learning English, especially gender and age
effects on these variables. The results show that girls generally have higher scores on motivation and
communicative attitudes. Most previous studies have also shown that girls generally have a positive attitude
toward learning a foreign language. This study argues that the reason behind this positive attitude toward learning
English is due to their positive attitude toward communication in general. With regard to the age, there are a few
differences between two school grades. As there is only one year difference in age between fifth and sixth grade
pupils, the result is to be expected. The study suggests that Japanese elementary schools face a number of

difficulties teaching English as it is difficult for teachers to motivate all pupils.
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The need for communication skills in English is more
important than ever in Japan as in other countries such as
Sweden (Henry and Apelgren, 2008), Hungary (Csizér
and Kormos, 2008) and many Asian countries (Butler,
2004, Chen and Cheng, 2010). Since the Ministry of
Education, Culture, Sports, Science and Technology
(MEXT) revised its curriculum guidelines for Japanese
schools in 2008 (MEXT, 2010), an emphasis on
communication skills has been reinforced in the teaching
of English. High school teachers are required to teach
English through the medium of English. “Foreign
language activities” have been included in the curriculum
for elementary school teachers since April 2011. In
December 2013, MEXT announced a plan to introduce
English education at elementary schools. It has been said
that the decision to introduce English to the elementary
school curriculum was due in the first instance to pressure
from the industrial world and the public and did not take
into account the opinions of education experts (Wada,
2004). As a result, the decision has caused lively debate
over its pros and cons (Otsu, 2004).

As Japanese people rarely use English in their daily
lives, English is a foreign language rather than a second
language for most. Although some young people are
familiar with American cultural products including pop
music, movies and TV programs, others are more
interested in playing games, watching animated films and

reading comic books. It is very difficult for Japanese
students to motivate themselves to learn English, a
situation which Ryan (2009, p.124) described as a
“depressing picture.” In addition, Japanese people
seldom communicate in any foreign languages and have
fewer intercultural contacts in their daily lives compared
to other countries because the Japanese government has
adopted comparatively strict policies on immigration; the
number of foreign residents is less than 2% (Ministry of
Justice, 2013). As a result, it is hard for most Japanese
people to improve their English communication skills
and it is easy for them to lose their motivation to learn
English as itis neither a familiar nor a practical language.

For these reasons, it is important to examine
students' motivational attitudes and the way in which
individual, environmental, cultural and social factors
influence their attitudes toward learning English. Itis also
important to examine the best ways for teachers to foster
positive learning attitudes among students.

Background of the study

Gender- and age-related differences

Until recently, Japanese students normally started to
learn English as their first foreign language in junior high
school. One of the reasons that English education had not
been implemented in public elementary schools before
2011 was the result of previous studies, which suggested
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that teaching English in elementary school had no
proven, significant or long-term impact on student
abilities and attitudes in later years. For example, a study
by Higuchi et al. (2007, p.151), which looked at students
from sixth grade in elementary school to second grade in
junior high school in three districts, found that the
presence of English teaching in elementary schools did
not have as much effect on student skills and the affective
attitudes of students as expected. Similarly, Takada
(2003) and Shirahata (2002) have also argued that there is
little difference in attainment levels between students
who started learning English in elementary school and
those who did not.

However, when it comes to gender, a number of
studies in Japan have indicated a common tendency
regarding attitudes toward learning English. For
example, Carreira (2006, 2011) showed that girls had
higher scores than boys in terms of their interest in
foreign countries and other motivational variables. Mori
and Gobel (2006) also found that female students have
significantly more positive attitudes to integrativeness,
which entails an interest and desire to travel and/or study
overseas. In Shizuka's study (2007, p.37), gender was one
of the parameter estimates for predicting motivation,
namely that motivation is higher in female students than
in male students. Research in other countries has shown
similar results. For example, Dérnyei and Clément (2001,
pp-412-413) indicated that there is a tendency for girls'
scores to be significantly higher than those for boys.
Maclntyre, Baker, Clément and Donovan (2002)
reviewed a number of past studies and noted that girls
generally outperformed in second language (L2)
learning. However, their study also indicated that the
gender effect on motivation is not significant despite the
fact that scores on motivational variables were higher for
girls than boys. The gender effect was significant only
with regards to attitudes toward learning situations
(pp-150-154). Dornyei, Csizér, and Nmeth (2006, pp.56-
59) also noted that there is a consistent tendency for girls'
scores to be significantly higher than scores for boys in
motivational dimensions such as integrativeness and
instrumentality.

So why do girls generally tend to have more positive
attitudes toward foreign languages than boys? Several
studies in Japan have shown that girls have a greater
interest in other cultures and a more positive attitude
toward other community members (Mori and Gobel,
2006, p.205). They have not only better study habits, but
also more interest in English, greater English
achievement, and more familiarity with English speaking
people (Koizumi and Matsuo, 1993, pp.4-10). Nishida
(2008, 2011) showed that girls tend to have better
motivation, greater interest in other cultures, and greater
willingness to communicate (WTC). Carreira (2011,
p-88) has also argued that girls are more likely to do their
schoolwork voluntarily and to enjoy it in comparison
with boys. In studies outside the Japanese context,
Dornyei, Csizér, & Nmeth (2006), showed that girls have
better attitudes toward L2 speakers and communities.
They also score higher in terms of cultural interest and

intended effort. Baker and Maclntyre (2003, p.89) have
also indicated that female non-immersion students
showed a significantly more positive orientation toward
travel, knowledge, and personal achievement than male
students. Henry & Cliffordson (2013, p.275) stated that
gender differences may exist within interdependence and
that for women interpersonal relationships will have
greater importance. We could therefore speculate that the
positive attitude of girls toward other people, other
cultures and learning in general may lead to their
motivation for learning English. Based on these results,
one of the aims of this study is to investigate the kind of
attitudes girls display in comparison with boys and to see
how these attitudes affect their motivation to learn
English in the Japanese context.

With regard to age, researchers have not reached a
clear-cut conclusion. Some studies in Japan have shown
that motivation toward learning English decreases as
students get older (MEXT, 2011, Carreira, 2006).
According to MEXT (2011), it also seems that students
who do not understand English well tend to lose their
interest in learning. Several studies in other countries
have suggested that older students have less motivation.
For example, Cenoz (2003, pp. 86-87) indicated that the
youngest learners (fifth grade) obtained the highest
scores both in motivation and attitude toward three
foreign languages compared with older participants.
Other studies (MaclIntyre, Baker, Clément and Donovan,
2002, pp. 552-553; Masgoret, Bernaus, and Gardner,
2001, p. 291) have also suggested that age has a
significant effect on motivation, which means that older
children tend to have a less positive attitude toward
learning English. In this study, since there is only one
year's difference between fifth and sixth grade, no
significant difference was expected with regard to age, as
with previous studies (Adachi, 2009a).

Motivation, intercultural orientations and willingness to
communicate (WTC) with outsiders

With regard to the distinction between integrative and
instrumental orientation, Gardner (2001, pp.5-8) argues
that integrativeness involves emotional identification
with another cultural group. This suggests that
identifying with or being open to another community can
motivate learning a second language. Instrumental
orientation, on the other hand, presents pragmatic reasons
for learning the language. Though Gardner (2001, pp. 4-
7) demonstrated that integrativeness is one of the most
important factors for motivation as well as attitudes
toward the learning situation, he also noted that
integrative and instrumental orientation tend to have a
significant correlation in several studies. He therefore
concluded that neither class of reasons is mutually
independent (2001, p.15). In Csizér and Dornyei (2005,
pp-26-27), integrativeness is directly linked to motivated
behavior (i.e., language choice). However, their model
also showed that instrumentality not only complements
integrativeness but also feeds into it. These studies
indicate that both integrativeness and instrumental
orientation influence attitudes toward learning English as
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a second language and especially learning English as a
foreign language (EFL). In addition, Masgoret and
Gardner (2003) showed that both integrative and
instrumental orientation were correlated with motivation.
Bernaus and Gardner (2008, pp.391-392) have also
argued that, among the affective variables, the correlation
of integrativeness and instrumental orientation with
achievement in learning English is significantly high.
Both have a significantly high correlation with
motivation. Thus, we can conclude that integrative
orientation is not the only major factor in learner
motivation and that it is not at all significant in the EFL
context.

Dornyei and Csizér (2002, pp.452-454) and
Dérnyei (2005) raised an issue about the concept of
integrativeness. Henry and Apelgren (2008, p.609) also
claimed that integrativeness must be revised
conceptually so as to reflect the growing detachment
between target languages and the cultural contexts with
which they have been traditionally associated. To deal
with this issue, Csizér and Dérnyei (2005) and Dornyei
(2005) introduced the theory of the L2 motivational self
system, which is made up of three main components; the
ideal L2 self, the ought-to L2 self and the L2 learning
experience (Dornyei, 2005, 2009). However, the ought-
to L2 self has not been reported significantly in a number
of studies (Csizér and Kormos, 2008; Csizér and Lukacs,
2010; Kormos and Csizér, 2007). Even with the ideal L2
self and the L2 learning experience, no definite
conclusions have been reached. For example, Csizér and
Lukacs (2010, p.2) indicated that “there remain several
issues connected to the model in need of further
investigation.” The most effective results are drawn from
countries where leaning several foreign languages is the
norm.

Unlike Sweden, where Henry and Apelgren (2008,
p-610) stated that an L2 (English) is an integral part of
everyday life, it is difficult for Japanese people to imagine
L2 speakers and communities as “the closest parallels”.
Though Ryan (2009) showed a significant correlation
between the ideal L2 self and intended learning efforts
within a Japanese educational setting, half of the items
measured for the ideal L2 self do not represent his
concept of imagining oneself speaking a foreign
language, but rather wanting to, dreaming about, or
thinking that it is important (p.143). Similarly, Taguchi,
Magid, and Papi (2009, pp. 83-6) found that the model of
Japanese learners indicated that the impact on the ideal
L2 self is much greater from attitudes to L2 culture and
community than from instrumental promotion and that
the Japanese idealized English self is not strongly linked
to a professionally successful self, whereas Chinese and
Iranian students had a more salient ideal L2 self.
Therefore, it seems that Japanese people have a vague
image of the ideal L2 self compared with other learners of
English.

In this study, the writer devised two new scales
based on the learning context in Japan. The first scale is
intercultural orientation. Intercultural orientation is
based on the other person who is using English as L2 or

FL, whereas integrative orientation is based on native
English speakers. It assumes a favorable attitude toward
the outer or expanding circle of communities, which
Kachru suggested (as cited in Crystal, 2003, pp. 60-61).
Unlike integrative orientation, which is supposed to be a
reason to study English in order to integrate with people
in the inner circle of community, intercultural orientation
will be a reason to learn English in order to communicate
with various people in the globalized world, especially
for foreign language learners such as Japanese people.
Several theoretical reasons underpin the writer's adoption
ofintercultural orientation.

First, a foreign language learning context is totally
different from a second language learning context. As
Japanese learners rarely have direct contact with English
speaking people and cannot therefore feel the learning
effect that arises from such contact, they are less likely
identify themselves with English native speakers. For
Japanese students, integrating themselves into the
American or English community is not an appropriate
option.

Secondly, this study assumes that Japanese people
will speak English more often with non-native speakers
than with native speakers in the future. They will have
more opportunities to visit Asian countries than ever
before because more and more Japanese companies have
expanded their offices and business facilities to other
Asian countries. In addition, there are far more people in
Japan that speak English as a foreign language than there
are native English speakers. Therefore, students will have
to interact with various people in English rather than
learn English from native English speakers.

Thirdly, it is important for EFL learners to consider
English as a language that is not attached to a specific
western culture. The dominance of English may have
some harmful effects on identity; learners may feel
inferior to native English speakers. As Holliday (2005, p.
13) argues, it must be guaranteed that whoever wishes to
use English has the right to ownership of it. EFL learners
should see English as a communication tool in order to
reduce their disadvantages in learning English.

Finally, the scales of integrativeness have not
clearly specified the target language speakers for English
learners to integrate with and the integrative items in
many studies have measured a vague attitude toward the
community of native English speakers. However, it is
important for EFL learners to understand that integration
into the dominant western community is not the only way
to acquire English. English is an international language
and is used as today's lingua franca; non-native English
speakers should also be considered as communication
partners.

The second new scale, willingness to communicate
(WTC) with outsiders, was also devised to assess pupils'
communicative attitudes in various intercultural contexts
(Adachi, 2009b, 2011a, 2013). According to MEXT, the
ability to communicate is the objective of foreign
language activities. However, the communication style
varies according to the culture. Besides, communication
involves not only verbal but also non-verbal expression.
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Maclntyre, Clément, Dérnyei, and Noels (1998) devised the
concept of WTC in an L2, based on the scales of WTC in L1
(McCroskey, 1992), which focused only on verbal
communication such as talking or speaking. In this way, the
concept of WTC was originally based on the western
communication style.

Japanese people, however, tend to regard non-verbal
communication, which includes not only physical
expression but also the atmosphere or the situation between
interlocutors, as rather important. It is said that Japan has a
high context culture; the Japanese tend to be more sensitive
to non-verbal messages and understand each other with
fewer words (Jandt, 2004, p.192). In addition, Japan is an
island country with a homogenous population. According to
the Ministry of Justice (2013), the ratio of foreign residents
to the total population is only 1.6%. Japanese students learn
foreign languages to foster positive attitudes toward, and to
build a good relationship with people from different cultures.
If students do not have positive attitudes toward other
people, they will not have any motivation toward learning a
foreign language. Japanese students will need to
communicate not only with western people, who place a high
value on speech communication, but also with the other
people in the future. They will need to develop a wider range
of viewpoints and a deeper understanding of various cultures
and people.

This study has accordingly adopted Adachi's measure
of WTC with outsiders. This represents various
communicative attitudes “toward people with different
ideas” and a tendency to “try to communicate with others”
(Adachi, 2012b, p.55), using four items of communicative
attitudes (Adachi, 2011a, 2012b, 2013). The measure
estimates the degree to which pupils have positive attitudes
toward other people who are not in-group members.

METHOD

Objectives

The purpose of this study is to investigate pupil motivation
and to examine the relationship between motivation and
other effect factors during English activities at three
elementary Japanese schools and to identify any differences
based on gender and age. Note that in these elementary
schools English is mostly taught by ALTs. The followings
research questions are posed by the study: (1) Are there any
differences in pupil motivation and other attitudinal
variables between girls and boys? (2) Are there any
differences in pupil motivation and other attitudinal
variables between fifth and sixth grade?, and (3) How can the
motivational scale be explained by other attitudinal variables
depending on gender?

Schools and participants
The survey was conducted in three elementary schools in
Japan in March 2010. Table 1 shows the number of students
at each school. K and N schools are both located in medium-
sized cities. School I is located in a heavily populated town
with a growing population. All three schools are located in
the Aichi prefecture, which is in the central region of Japan.
Before the 2009 academic year, the K, I and N schools

implemented English activities. Lessons were conducted in

Table 1. Participants (at the end of the 2009 school year)

N Sex (boy/girl) 5th grade 6th grade  Total

K School 109
95 112 93 205

1 School 77
71 76 72 148

N School 124
114 123 115 238
590 311 280 591

boy 310

girl 280

the most part by foreign ALTs. The number of classes from
first to sixth grade differed depending on each school,
ranging from several to a dozen classes. However, the
number of classes for fifth and sixth grades was almost 35 in
all three schools as shown in Table 2. In preparation for 2011,
when foreign language activities were to be formally
implemented, homeroom teachers (HRTs) who are in charge
of each classroom were required to conduct 35 classes of
English activities at many elementary schools. However, the
extent to which this was possible depended on the school and
the HRT. Since most Japanese elementary school teachers
have had neither experience of teaching English, nor the
confidence to teach English. Adachi, Sakai, and Aizawa
(2014) have showed that some teachers have felt the burden
of implementing foreign language activities. Therefore,
some of the fifth and sixth grade classes were instructed
mainly by ALTs, with other classes being taught by HRTs.
The total number of classes went up to almost 35 classes in
all schools. The activities mainly comprised games, songs,
chants and so on.

Instruments

The items on the questionnaire were constructed based on
several sources (Gardner, 1985; Dornyei and Clément, 2001;
Maclntyre, Baker, Clément, and Donovan, 2002; Yashima,
2002, etc.). Detailed descriptions of motivational and other
variables are described in Adachi (2009a, 2009b, 2010),
which adopted the identical questionnaire. Several new
scales were developed for this study including intercultural
orientation and communicative attitudes with outsiders.

Table 2. The number of classes (at the end of the 2009
school year)

N Ist  2nd 3rd 4th Sth 6th
K School 11 14 14 14 35 35
I School 8 8 8 8 35 35
N School 14 6 6 30-35 30-35 30-35

The number of items in the questionnaire were reduced
to reflect age of the pupils and to avoid fatigue. The
questionnaires were conducted during class time (Masgoret,
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Bernaus, & Gardner, 2001; Ryan, 2009). The original
questionnaire had a total of 34 items. After checking each
item for normal distribution, some items that indicated
the floor effect were removed. However, a few attitudinal
items which showed a slight ceiling effect were included
because they gave anegligible effect. As aresult, 28 items
were analyzed in this study. They are outlined below (for
details, refer to Adachi (2012b)):

1. Motivation (four items). These items were mostly
based on the concept of Gardner (1985) and include
efforts, desire, and positive attitudes. Enjoying a
lesson, learning more English, making an effort to
build up vocabulary, and a desire for improvement in
English represented positive attitudes.

2. Orientations (nine items). These include possible
reasons for studying English (Gardner, 2001) and
include intercultural orientation (three items),
integrative orientation (three items), and instrumental
orientation (three items).

3. People around the learner (three items). These
describe how much encouragement pupils get from
the people around the learner.

4. Vitality of English (three items). This refers to the
extent to which pupils recognize English as a
powerful presence in society.

5. Attitudes toward learning (five items). This describes
positive attitudes toward language learning.

6. Communicative attitudes (four items). This refersto a
number of communicative attitudes toward outsiders,
which focused on the extent to which pupils try to
communicate with others from different cultures
(WTC with outsiders).

Procedures

The questionnaire was administered in the three schools
in March 2010. The HRTs at all three schools conducted
the questionnaire during class time. As a result, the
collection rate was 100%. Prior to administration, pupils
were informed that the answers had nothing to do with
their grades. The participants were asked to score each
item by choosing from a 6-point Likert scale, most of
which ranged from strong agreement (+6) to strong
disagreement (1). These data were analyzed using the
Statistical Package for the Social Sciences (SPSS)
Version 18.

RESULTS AND DISCUSSIONS

First, the Cronbach alpha index of internal consistency
was calculated for each scale based on subsumed items.
With regard to orientation, all the 12 orientation items
were included in one subscale'. As shown in Table 3, the
Cronbach alpha index of internal consistency was
acceptable for all subscales.

Next, a multivariate analysis of variance
(MANOVA) was performed in order to examine the
effects of gender and grade on the six subscales. Table 4
shows the results of the multivariate tests with descriptive
statistics for each motivational and attitudinal subscale.

The results showed a significant effect for gender and
grade, but no significant effect for gender and grade
interaction.

Table 3. Cronbach Alpha for Each Attitudinal

Dimension
Number of Cronbach
Items Alpha
Motivation 4 82
Orientation 9 93
People around the learner 3 86
Vitality of English 3 86
Attitudes toward learning 2 ;;

Communicative attitudes

Comparative analysis of motivation and other
attitudinal variables by gender

Significant main effects of gender were found for all six
subscales. The main effects of gender impact: motivation
(F=12.73, p <.001, n2 =.023); orientation (F= 6.75, p
<.001, n2 =.01); people around the learner (F= 10.85, p
<.001, n2 =.019); vitality (F= 6.22, p <.001, n2 =.01);
attitudes toward learning (F= 12.24, p <.001, 2 =.022);
and communicative attitudes (F= 13.16, p <.001, n2
=.024). As a result, it is clear that girls not only have a
more positive attitude than boys with regards to
motivation, but they also show a more positive attitude
toward learning and communication. In addition, the
standard deviation (SD) of all scales showed higher
scores in boys than girls, which indicated that there are
significant differences among the boys. Therefore, it can
be said that girls generally consider learning English to be
more important, try harder to learn, and make more of an
effort to build good relationships with other people than
boys.

In research on student attitudes toward learning
English in a Japanese high school, Kobayashi (2002)
explained that the superiority of female students in their
attitude to English can be attributed to their social status
or predictable readiness to look for a new, better life.
Based on the results of a study into the co-variation of
phonological and sociological variables, Trudgill (1997)
has also argued that: “Women are more status-conscious
than men, generally speaking, and are therefore more
aware of the social significance of linguistic variables.”
He suggested two reasons for this: the less secure social
position of women, and the fact that women are generally
rated on signals other than social status, which include
speech. However, in the case of the girls in the current
study, it is unlikely that they already recognized the
potential economic and social effects of English. In fact,
they are still in the process of learning the social status of
English as the F value for the perceived vitality of English
was the lowest among the six subscales.

This study shows that girls not only have higher
motivation but also have more positive attitudes toward
learning and communication than boys. Their positive
attitudes toward communication with others from
different cultures may imply that girls have generally
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Table 3. Means and Standard Deviation for Items of Communicative Attitudes and Multivariate Analysis of Variance by
Gender and Grade at the End of the 2009 Academic Year

Gender Grade Main Effect Interaction
Boy Girl 5th 6th Gender F/n Grade F/i

Motivation 437 4.67 4.63 4.39 12.73%**.023 8.14%** 015 3.03
SD 1.09 0.98 0.96 1.12

Orientation 4.37 4.60 4.47 4.49 6.75%**.012 0.01  .000 0.99
SD 1.13 0.99 1.04 1.11

People around learner 3.53 3.89 3.79 3.61 10.85%**.019 2.87 .005 0.02
SD 1.34 1.27 1.35 1.28

Vitality 437 4.63 4.48 4.51 6.22*** 011 0.06 .000 1.65
SD 1.26 1.16 1.21 1.24

Attitudes toward learning 3.99 4.27 4.24 4.00 12.24***.022 9.60*%* .017 0.91
SD 1.02 0.91 0.94 1.01

Communicative attitudes 3.90 4.21 4.17 3.92 13.16***.024 8.00*%* .014 281
SD 1.13 0.97 1.06 1.06

*p<.05 **p<.01 ok p <001

positive attitudes toward relationships with others. Henry
and Cliffordson (2013, p.286) also showed that females
are more likely to imagine themselves involved in
relationships with others and in situations involving
interpersonal interaction than males and these differences
appear to have implications for foreign language learning
motivation. As they grow older, they will also learn or be
told the advantages of learning English from people
around them. Adachi (2013) showed that their
communicative attitudes were supported by their
attitudes toward learning, and that their motivation,
attitude toward learning, and communicative attitudes
may have a close relationship with each other. As a result,
compared to boys, girls tend to consider English more
important, study harder, and try harder to build better
relationships with others.

Comparative analysis of motivation items and their
other attitudinal variables on grades

There were also significant main effects for grade with
small effect sizes; the results are shown in Table 4. Grade
also had statistically significant main effects on three
subscales including motivation (F= 8.14, p <.05, n2
=.015), attitudes toward learning (F= 9.60, p <.05, n2
=.017); and communicative attitudes (F=8.00, p <.05, 12
=.014). Thus, sixth grade students tend to have less
motivation and a less positive attitude toward learning
English, even though there is only one year's difference
between the two grades. However, unlike in the case of
gender, the other three scales showed no decline and sixth
graders were more aware of the perceived importance of
English (though this was not a significant result).
Therefore, although students continue to recognize that
learning English is important, their motivation toward

learning English tends to decline. The reason for this is
not clear but it may be due to “developmentally
inappropriate and/or cognitively undemanding
instructional practices” (Carreira, 2011, p. 97). This is
because the attitudes toward learning of sixth graders,
which showed a significant decline, also included
attitudes toward general subjects and multiple language
learning, not only attitudes related to learning English.

Relationships between motivation and other
attitudinal variables by gender

The previous survey showed that girls have significantly
higher motivation, better communicative attitudes
toward outsiders, better learning attitudes, and so on. It is
therefore of considerable importance to explore in more
detail how their superiority affects motivation and to
clarify the difference of predictors for motivation
between girls and boys. Regression analysis was
performed in order to predict which attitudinal and
motivational scales acted as the best predictors of
motivation with regards to gender. As a result, it was
found that, for girls, motivation was influenced by
attitudes toward learning, people around the learner,
orientation, and the perceived vitality of English. The
boys' motivation, on the other hand, was affected by
attitudes toward learning, people around the learner, and
orientation (See Table 5). Therefore, we can say that girls
are more affected by a recognition of the importance of
English, whereas boys are more conscious of learning. It
can be said therefore that girls are more self-disciplined
and mature than boys because they are more influenced
by the perceived vitality of English; they are less affected
by people around the learner. Boys tend to consider the
foreign language activity as learning because the score



Adachi, Motivation and communicative attitudes among Japanese EFL pupils

for attitudes toward learning was higher for boys than
girls as a predictor.

In addition, the writer's previous studies (Adachi,
2011a, 2012a, 2012b, and 2013) have already indicated
that attitudes toward learning have a strong effect on
motivation. This study has also demonstrated that the
score for attitudes toward learning is the most important
predictor for both girls and boys. The score for people
around the learner also serves as a strong predictor in both
genders. Since the participants in this study were
elementary school children and people around the learner
include not only parents but also teachers and peers, it can
be concluded that they tend to be greatly influenced by
people in the classroom. This was especially the case with
boys because they tended to be more influenced by
people around the learner than girls. Butler (2014) found
that young learners in her study of Chinese students
showed high parent-oriented motivation. It is notable that
in the case of Japanese elementary school children, they
tend to be influenced not only by their parents but also
their teachers and peers. The classroom atmosphere plays
a vital role in the development of pupil motivation and
communicative attitudes toward other people.

Table 5. Results of the Regression analysis for girls and
boys with the motivation scale as the criterion

variable
Girls Boys
B B

Attitudes toward learning 31 e 35 e
People around learner 26 kR 3] ek
Orientation 24 kEx 27 wEE
Vitality of English 14 0*

R? 65 Rk 67 ke

CONCLUSIONAND IMPLICATIONS

This study shows that girls generally have high scores on
motivational items and a number of other attitudes.
Although there is not as much difference due to age in
comparison with gender because of the one year's
difference between fifth and sixth graders, significant
differences are nevertheless found for motivation,
attitudes toward learning and communicative attitudes.
Teachers will have more difficulties teaching foreign
languages if the number of English classes increases.
When schools implement foreign language activities, it is
very important that they think about ways to motivate
boys, especially as they get older. The higher scores in the
SD of all scales for boys showed that there are large
variations in their attitudes to foreign language activities.
This means that some boys will gradually become more
motivated toward learning English, whereas as other
boys will gradually lose interest. On the other hand, the
result of the study shows that girls generally consider
learning a foreign language more important, try harder to
learn, and make more effort to build good relationships
with other people. This study reveals that girls tend to

consider relationships with others as important.

Concerning the relationship between motivation
and other attitudinal variables, boys are more influenced
by people around the learner than girls. This implies that
they are immature compared with girls and susceptible to
the opinions of other classmates. Besides, as boys are not
influenced by the perceived vitality of English, they tend
not to be able to recognize the importance of learning
English. Therefore, in order to motivate boys, teachers
will need to explain why learning English is important
and offer reasons why pupils should learn English. They
should try to create a positive classroom atmosphere for
English lessons. In addition, as girls tend to have higher
motivation and better communicative attitudes, teachers
need to maintain their motivation and positive
communicative attitudes by devising a better way to
implement foreign language activities and teach English.

However, even in today's globalized society, the
Japanese language is not inadequate for science,
technology, and business. With its high level of wages,
Japan cannot compete directly with low-wage countries
such as India and the Philippines, and as a result, the
benefits of global English are largely limited to a
relatively small elite in Japan (Yanagami & Tollefson,
2011). In addition, MEXT (2014) stated that many
problems remain to be resolved before English teaching
can be introduced in elementary schools. These problems
include ensuring an adequate number of English
teachers, teacher training, providing teachers with
enough time for training, preparing a suitable
environment for teaching at elementary schools
(including tools for information communication
technology (ICT)), designing learning contents (which
should focus on communication abilities and
communicative attitudes), examining how to evaluate
pupils' communicative abilities and so on. If English
teaching is added to the curriculum for Japanese
elementary schools without adequate preparation,
motivating pupils will be more difficult.

It may be more difficult for teachers to convince
students of the need to learn English than to actually teach
them when pupils (especially boys) tend to lose their
motivation. Orientation in this study, which represents
the reasons for studying English, included all three kinds
of orientation, intercultural orientation, integrative
orientation, and instrumental orientation. The result
showed that pupils may not realize the definite reason
why they need to study English and they do not have a
clear image of the ideal L2 self. That is one of the reasons
why it is very difficult for teachers to motivate every
student in Japan. Teachers or educators will have to take
on more responsibility for motivating pupils as the
number of English classes increases. Further
investigation into both age- and gender-related
differences will be necessary in order to verify the results
of this study, and future research should continue to
explore the question of pupil motivation and
communicative attitudes as schools and social situations
change.
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