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ABSTRACT

While much literature has been used to investigate authentic assessment practice in the field of
education, particularly in the context of language classrooms, a study investigating the
demographic profiles of teachers and their relation to authentic assessment practice in language
classrooms is crucial and needs further exploration. To this end, the current study investigated
the K-12 language teachers' demographic profiles in relation to their authentic assessment
practice, in terms of gender, teaching experience, and educational status. The study included
282 K-12 teachers enrolled in a summer program in Ethiopia. The study design was a
descriptive survey, and data were obtained via a questionnaire. Descriptive and inferential
statistics were used to analyze the gathered data. Results showed that language teachers had
significant differences (p > .05) in classroom questioning and discussion (hereafter referred to
as CQD), as well as substantial differences (p > .05) in peer and self-assessment (hereafter
referred to as PSA) and feedback process (hereafter referred to as FB). Additionally, significant
differences (p < .05) were observed in the effect of gender, teacher experience, and educational
status on all three subsections. The findings show that although language teachers had authentic
assessment practice, there were no consistent results regarding the influence of their background
information. These findings contribute to our understanding of how demographic profiles of
language teachers affect authentic assessment practice in K-12 education. Based on the results
of the study, recommendations have been made for further consideration.
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INTRODUCTION
In education, authentic assessment is used to

objectives, teachers must consider their own
demographic variables in relation to their authentic

encourage lifelong learning (Kangaslampi et al.,
2022). This type of assessment can help students in
acquire knowledge and ideas that will last a lifetime,
and it shapes people's attitudes towards teaching
(Fanrong & Bin, 2022; Gebremariam & Gedamu,
2022; Swatevacharkul & Boonma, 2021). If students
approach  their learning through authentic
assessment, they can enhance their capacity for self-
regulation, self-evaluation, and metacognitive skills
(Farrell, 2017; Popham, 2017). To measure learning
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assessment practice (Farrell, 2017). Meaningful
assessment cannot be separated from learning and
teaching; teachers use standards to evaluate their
own educational approaches and instruction
implementation processes (Boud et al., 2018; Capan
et al., 2020; Winarso, 2018). Students assess their
own and their peers' learning abilities and provide
feedback (Hichour, 2022; Ngui et al., 2022). They
are also expected to take a problem-solving
approach to their learning (Hussain et al., 2021;
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Tesfay, 2017; Vogt et al., 2020). To facilitate this,
there is a need for training that allows teachers and
students to compare their views of the learning
context to the learning lesson's aims and objectives
(Lysaght & O'Leary, 2013).

Authentic assessment researchers (e.g., Mirian
& Zulnaidi, 2020; Moradian et al., 2021; Nieminen
et al., 2022; Onalan & Gursoy, 2020; Wyatt, 2018;
Zhang et al., 2022) suggest that gender, educational
status, and teaching experience should be taken into
account when investigating teachers' assessment
practices. For instance, Mirian and Zulnaidi (2020)
and Zhang et al. (2022) reported gender and
teaching experience differences in teachers'
assessment practices, while Hichour (2022) found
no gender differences. Additionally, Alotaibi
(2019), Karas (2019), Nasr et al. (2018), Onalan and
Gursoy (2020), Wyatt (2018), and Zhang et al.
(2022) reported gender differences in teachers'
classroom assessment practices and environment,
while other researchers (e.g., Nourdad & Banagozar,
2022; Qadi, 2021; Veyis, 2020) did not detect any
gender differences. Asare (2021) found no
statistically  significant interaction effects of
educational status, gender, and teaching experience
on teachers' formative assessment practices;
however, a statistically significant main effect for
gender was found. In contrast, educational status
and teachers' experience did not influence teachers'
formative assessment practices in the classroom.
These findings suggest that the research is
inconclusive regarding gender effects, which may be
due to inconsistencies in the measurement of either
the teachers' assessment practices or the gender
variables. Nevertheless, past researchers have
suggested that gender, teaching experience, and
educational status may play a role in teachers'
authentic assessment practices.

Recent related studies (e.g., Asare, 2021;
Gebremariam, 2023; Nasr et al., 2018; Veyis, 2020)
have focused on the influence of language teachers'
demographic  variables on their assessment
practices. It is believed that language teachers'
authentic assessment practice is important for
language instruction, and studies (e.g., Popham,
2017; Yan & Pastore, 2022) have suggested that
teachers’ background factors are critical for
students' learning  development.  Therefore,
exploring the authentic assessment practice of
language teachers in the study area, particularly in
the Game Zone, is important to gain deeper insights.
In light of the importance of authentic assessment
practice, this can be seen as an input that would
improve educational quality and resilience
construction (Gebremariam, 2023; Gedamu &
Shewangezaw, 2020). The majority of K-12
language teachers who participated in the study are
expected to have diplomas and first degrees from
public and private colleges. Thus, the current study
aims to explore whether K-12 language teachers'

demographic variables are associated with their
authentic assessment practices. To this end, a
research question was set: Is K-12 language
teachers' demographic profile associated with
authentic assessment practice? The authors believe
that the study findings will help improve authentic
assessment practices in real language classrooms by
identifying teachers' gender, teaching experience,
and educational status, and by highlighting potential
challenges at the grassroots level.

In addition, some studies (e.g., Alotaibi, 2019;
Karas, 2019; Nasr et al., 2018; Yan et al., 2022)
have confirmed that it is important to understand
how key demographic variables, including gender,
educational status, and teaching experience,
influence teachers' assessment practices. These
teacher demographic variables are essential for us to
appreciate the outcomes of all aspects of our
educational structure. Concerning the influence of
gender on assessment practices, previous studies
have generated mixed findings. For instance, Yan et
al.’s (2022) study on teachers’ formative assessment
practices revealed no statistically significant
differences, while Ngui et al.’s (2022) work on
formative assessment practices also discovered no
statistically ~ significant  differences. However,
Asare's (2021) and Brown’s (2019) studies on the
assessment practice of language teachers reported
significant differences. Similarly, Benkirane et al.’s
(2019) and Xue’s (2022) reported significant
differences based on the assessment practices. In
terms of educational status, Van der Steen et al.’s
(2022) work on teachers’ classroom assessment
skills revealed significant differences. Likewise,
Yan et al.’s (2022) and Nasr et al.’s (2018) studies
on assessment practices of teachers reported a
significant  influence of teachers’ authentic
assessment practice. Conversely, Asare’s (2021) and
Alotaibi’s (2019) studies reported no significant
differences. Regarding teaching experience, Asare’s
(2021) study reported no significant differences;
however, Molloy et al.’s (2020) reported significant
differences. These aforementioned studies tend to
confirm that the influence of gender, educational
status, and teaching experience may be unique
depending on the study sample and geographical
location.

The literature indicated limited studies and
inconsistent results in terms of teachers’ authentic
assessment practices. For instance, in some studies
(e.g., Karas, 2019; Wyatt, 2018; Xue, 2022),
teachers’ demographic variables were found to be a
significant determinant of teachers’ authentic
assessment practice, while in others (e.g., Qadi,
2021; Zhang et al., 2022), they had no influence on
their assessment practice. Similarly, research
findings concerning authentic assessment practice
(Brown et al., 2019; Veyis, 2020) on teachers’
authentic assessment practices are inconclusive. A
gap exists in the literature examining how language
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teachers’ demographic variables influence authentic
assessment practice in the Ethiopian context. The
purpose of the current study is to add to the existing
literature by exploring the influence of K-12
language teachers’ demographic profiles on
authentic assessment practices in the Ethiopian
context.

In the Ethiopian context, several studies (e.g.,
Brown, 2019; Gebremariam & Gedamu, 2022;
Muianga, 2023; Subheesh & Sethy, 2020; Tesfay,
2017) have been conducted on assessment practices
at K-12. However, these studies have failed to
investigate the influence of key demographic
variables such as gender, educational status, and
teaching experience on teachers’ authentic
assessment practices. This gap in the literature needs
to be filled. It is against this backdrop that this study
seeks to investigate the influence of gender,
educational status, teaching experience (Benkirane
et al.,, 2019), and their various interactions on
teachers’ authentic assessment practices (Mussawy
et al., 2021), particularly at the K-12 educational
level. This is because K-12 seeks to lay a strong
foundation for inquiry, creativity, and innovation,
and lifelong learning in general, and provides
building blocks for higher levels of education.
Findings from this study would provide teachers and
researchers with a better understanding of variables
related to teachers’ authentic assessment practices.
The study’s research hypothesis is that teachers’
gender, educational status, teaching experience, and
their various interactions will have no statistically
significant influence on teachers’ authentic
assessment practices.

Some scholars contend that a complete
theoretical foundation is not in place to support
process-oriented authentic assessment practices.
Thus, they attempt to propose different conceptual
frameworks that can support the effective use of
such assessments (Monteiro et al., 2021; Takele &
Melese, 2022; Swatevacharkul & Boonma, 2021).
Additional research into language teachers' authentic
assessment can enhance the theory by creating a
new link in the model of authentic assessment
development in relation to teachers' demographic
backgrounds. This might lead to the creation of
specific assessment practices that can deliberately
result among language teachers, and the findings of
the current study might contribute to educational

practice theory in the Ethiopian context by exploring
the teacher demographic profile and practice in real-
world classrooms (Gebremariam, 2023). If the
theory can be expanded this way, perhaps the
introduction of authentic assessment practices could
evolve further.

As a result, this study seeks to explore the
influence of language teachers' demographic profile
on authentic assessment practice at selected K-12
schools in Ethiopia. Primarily, this study aims to
address the following research questions:

1. What level of authentic assessment practice

do language teachers have?

2. Does teachers' demographic profile

influence their authentic assessment practice?

METHOD

In line with the previously reviewed related
literature, this study utilized a descriptive survey
research design to address the research questions.
This design offered sufficient opportunity for the
sample to obtain spontaneous reactions for the
interpretation and analysis of the phenomenon
relevant to the focus of the study. The study
identified teachers’ authentic assessment practices in
language classrooms in terms of gender, teacher
experience, and educational status. Data was
collected from 282 language teachers through an
authentic assessment practice questionnaire to
confirm the level of authentic assessment practice in
terms of gender, teacher experience, and educational
status.

Participants

Teachers enrolled in the summer programs at one
Ethiophian University's first and second-degree
programs participated in the study by providing
information. Of the 1032 summer trainees enrolled
in the university's first and second-degree programs,
282 teachers engaged in the study by offering
comments. The participating teachers were chosen
using the complete sample technique; 207 student
teachers were randomly selected from the 977
trainees for the BA/ed degree, and 75 trainees for
the second degree, depending on their year of study
and class identity. Once permission was obtained
and the purpose was explained, the constructed
questionnaire was distributed to the chosen classes.

Table 1

Demographic profile of participants.

Attribute Category N %

Sex M 112 39.7
F 170 60.3

. Diploma 169 59.9

Educational status BA/Ed Degree 93 330
MA/MEd degree 20 7.1
1-5 Years 48 17.0

Teaching Experience 6-10 years 38 135
Above 10 Years 192 68.1
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Data Instrument

An authentic assessment practice questionnaire was
employed to measure language teachers' authentic
assessment practices in the K-12 language education
context. The questionnaire was adopted from
Lysaght & O'Leary (2017) and consisted of 58 items
on a five-point Likert scale ranging from 5 (always
applied) to 1 (very limited applied), in order to
assess the learning process. Each option represented
the application of the item from always applied
(above 75%) to very limited applied (0-10%).

The measure was designed to test the
awareness and educational implementation skills of
teachers in their respective schools, both
individually and collaboratively, taking background
differences into account. The questionnaire from
Lysaght & O'Leary (2017) was classified into four
subsections; however, for this study, only three
subdimensions were included, with 42 questions.
The questionnaire was then translated into Amharic
by two language teachers, and the equivalence of the
two teachers' interpretations was evaluated by two
other teaching experts. Based on the opinions of
both evaluators, the questionnaire was compressed
into one version and adapted to the Ethiopian
education policy and the culture of teaching and
learning applications. This adaptation was tested by
37 language teachers who were not included in the
main data, and was then used as the data collection
tool for the study.

The questionnaire was split into two sections.
The first section provided demographic information
on the participants, including gender, teacher
experience, and educational status, which were
independent factors of this study and thus included
in the data and outcomes analysis. The second
section provided a test of the teachers' authentic
assessment practice. Three themes were used to
group the questions: CQD (16 questions), FB (14
questions), and PSA (12 questions). The reliability
level of the original questionnaire had a Cronbach
Alpha value of 0.884, and the Amharic version had
an internal consistency value of 0.874. For each
subscale, reliability ratings were calculated using
Cronbach's alpha; CQD (0.638), FB (0.707), and
PSA (0.908). The results also showed that the
propositions of the questionnaire were at an
adequate level, indicating that the tool was reliable
and measured the constructs it was intended to
determine.

Data Analysis Techniques

The data collection procedure had multiple stages.
Before obtaining the data, school teachers were first
informed briefly about the relevance and context of
the study and then asked for their consent to
participate. ~ Next, the  questionnaire  was
administered to help the participants fill it out
correctly.

After collecting the data from the language
teachers, the quality of the data was checked and
filtered; it was sorted by category and entered into
the statistical database (SPSS-25). Descriptive
statistics were then used to verify the normality of
the data, and a one-sample t-test was calculated to
confirm the level of authentic assessment practice of
language teachers. Before using descriptive and
inferential statistics, the data collected was checked
against some basic assumptions of the statistical
instruments used to analyze the data. The
distribution of the scores of the quantitative data at
items and scale levels showed a normal distribution
since the skewness and kurtosis values were
between +1.5 and -1.5, and there were no significant
extreme outliers that could influence the mean
scores for data analysis. Moreover, the Levene
statistic test of homogeneity of variance for the
subscales of the assessment practice showed no
significant differences (df(2,280) = 0.043, p > 0.05).
Furthermore, the normality probability plots
(Normal Q-Q Plots) showed straight lines that
indicated normal distributions for the assessment
practice.

Mean values, standard deviation, and ANOVA
tests were applied to analyze the data obtained
through the questionnaires. Specifically, standard
deviation and mean scores at an item level and item
aggregate mean values were employed to address
assessment practice and subscales. Since mean
values alone could not distinguish whether there
were statistically significant differences among the
mean values of the dimensions, the ANOVA test
was employed; the Tukey HSD test analysis was
then run to compare the mean scores. Finally, a five
percent (a = 0.05) significance level was employed
throughout the study. In addition, the interpretation
of the participants on their assessment practice used
the common following scale indicated by Magulod
(2019): 4.20-5.00 (Very High/Strongly Agree);
3.40-4.19 (High/Agree); 2.60-3.39
(Moderate/Undecided); 1.80-2.59 (Low/Disagree);
and 1.00-1.79 (Very Low/Strongly Disagree).

Although the distribution of data was good, the
sampling of participants did not use a uniform
procedure. The sample sizes for gender, teacher
experience, and educational status were also not
comparable. Therefore, data was analyzed using
non-parametric analysis due to non-compliance.

FINDINGS

The data collected from the language trainee
teachers was analyzed through a questionnaire to
answer the research questions. Thus, to answer the
research questions, the data was analyzed as
follows.
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Language Teachers’ Authentic Assessment
Practice

To understand the level of language teachers'
authentic assessment practice, data were analyzed to
answer the first research question: “What level of

authentic assessment practice do language teachers

have?” Mean values and standard deviations were
applied to analyze and determine the participants'
assessment practice. Based on the data obtained
from the questionnaire, the language teachers'
practice of authentic assessment is provided in Table
2 as indicated below.

Table 2

Authentic assessment practice dimensions
Dimensions N Mean sD Level
CQD 282 341 0.50 High
FB 282 3.32 0.62 Moderate
PSA 282 3.28 0.73 Moderate
Total 282 3.34 0.49 Moderate

Table 2 shows the descriptive statistics of the
language teachers' assessment practices regarding
the three dimensions and scales. According to
Magulod's (2019) cut-point of the level of
assessment practice, the mean score for CQD (M =
3.41, SD = 0.50) was at a high level, followed by
FB (M = 3.32, SD = 0.62) at a moderate level, and
PSA (M =3.28, SD = 0.73) at a moderate level. The
overall scale mean value was M = 3.34 with a

Table 3

standard deviation of SD = 0.49. However, the mean
values alone could not indicate whether there were
statistically significant differences among the mean
values of the four dimensions. To this end, an
ANOVA test was conducted to determine if there
were substantial variations in the teachers' ratings of
the three dimensions of authentic assessment
practice, as shown in Table 3.

ANOVA summary of authentic assessment practice dimensions.

Sum of Squares Df Mean Square F Sig.

QCD Between Groups 1.602 1 1.602 4.956 0.027
Within Groups 90.514 280 323

kB Between Groups 135 1 135 0.359 0.549
Within Groups 103.513 275 376

PSA Be_tw_een Groups 510 1 510 0.883 0.348
Within Groups 160.541 278 577

Total Between Groups .780 1 .780 2.586 0.109
Within Groups 84.439 280 .302

As shown in Table 3, a one-way between-
groups analysis of variance (ANOVA) was
conducted to examine whether there were
statistically significant differences among the mean
scores of teachers’ authentic assessment practice
dimensions. The results showed that the assessment
practice dimension mean scores of QCD statistically
significantly differed (F (1, 280) = 1.602, p =
0.027), whereas the FB and PSA dimensions mean
scores were not significantly different (F (1, 275) =
0.135, p=0.549) and (F (1, 278) = 0.51, p = 0.348),
respectively. The total value of the ANOVA

analysis was not significantly different (F (1, 280) =
0.78, p = 0.109). Furthermore, the effect size (n2) of
QCD was very low. This result indicates that only
QCD had a difference in the teachers’ ratings of
specific dimensions compared to those of the two
other dimensions. However, this result does not
show which dimensions contributed significantly to
the differences. To identify the dimensions that
contributed significantly to the difference, post hoc
comparisons of the dimensions with the Tukey HSD
test were computed, as presented in Table 4.

Table 4
Tukey HSD dimensions multiple comparisons.
Mean 1 2 3 4 Ranks
QCD 341 0.687"" 0.541™ 0.866™ 3
FB 3.32 0.524™ 0.841™ 1
PSA 3.28 0.839™ 2
Total 3.34 4

**_Correlation is significant at the 0.01 level (2-tailed).
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The Tukey HSD test comparison of mean
scores showed a statistically significant difference
between the learning intention and success mean
score (M = 3.31) and classroom environment (M =
3.41), QCD (M = 3.32) and FB (M = 3.37) scores,
respectively. Similarly, there was a statistically
significant mean score difference between the QCD
(M =3.41) and PSA (M = 3.28) dimensions, p <.01.
Thus, the QCD (M = 3.41) dimension of authentic
assessment practice had the highest impact, while
the FB (M = 3.32) and PSA (M = 3.28) dimensions
had equal weight placed second and third,
respectively. According to Magulod (2019), the
QCD (M = 3.41) scale showed high confidence
while the FB and PSA scales fell in a moderate
range of authentic assessment practice. Therefore,

the results showed that language teachers had
moderate confidence in their assessment practice
across the three dimensions.

Teachers’ Demographic Profile and Their
Authentic Assessment Practice

The second question of the research was “Does
teachers’ demographic profiles influence their
authentic assessment practice?” This was to
determine whether language teachers’ demographic
profile had an influence on authentic assessment
practice in the Ethiopian context. The demographic
variables considered included gender, teacher
experience, and educational status. The data
obtained from the close-ended questionnaire was
calculated and presented as follows.

Table 5
Authentic assessment practice by demographic variables
Dependent Experience Edustatus Sex Mean SD N
1-5 years Diploma Male 3.85 0.52 24
Authentic Female 3.86 0.28 12
assessment BA/Bed Male 3.07 0.54 5
practice Female 3.37 0.51 3
MA/MEd Male 3.17 0.07 2
6-10 years Diploma Male 3.14 0.66 5
Female 3.68 0.45 17
BA/Bed Male 3.17 0.96 5
Female 3.24 0.32 9
MA/MEd Male 433 . 1
Female 3.45 . 1
>10 years Diploma Male 3.37 0.42 29
Female 3.54 0.52 72
BA/Bed Male 3.10 0.56 28
Female 3.33 0.45 42
MA/MEd Male 3.34 0.32 7
Female 2.98 0.61 9
Total Diploma Male 3.55 0.54 58
Female 3.60 0.50 101
BA/Bed Male 311 0.60 38
Female 3.32 0.43 54
MA/MEd Male 341 0.43 10
Female 3.02 0.59 10

Table 5 shows descriptive statistics of the
influence of language teachers’ demographic profile
on authentic assessment practice. The mean score of
each category of demographic variables on authentic

e 1-5 years*diploma*male, M = 3.85 .
s 1-5 years*diploma*female. x =3.86 .
s 1-5 years*BA/BEd*male, M = 3.07 .
e 1-5 years*BA/BEd*female, M = 3.37 .

e 1-5 years*MA/MEd*male, M= 3.17 .

e 6-10 years*diploma*male, M = 3.14 .

e 6-10 years*diploma*female, M = 3.68 .

e 6-10 years*BA/BEd*male, M= 3.17 .

s 6-10 years*BA/BEd*female, M = 3.24
Besides, the total mean values were:

e experience*diploma*male = 3.55; .
¢ experience*diploma*female = 3.66; .
e experience*BA/BEd*male = 3.11; .

assessment practice based on the calculation
(teaching  experience*educational  status*gender
respectively) is as follows:

6-10 years*MA/MEd*male, M = 4.33
6-10 years*MA/MEd*female, M = 3.45
>10 years*diploma*male, M = 3.37
>10 years*diploma*female, M = 3.54
>10 years*BA/BEd*male, M = 3.10
>10 years* BA/BEd*female, M = 3.33
>10 years* MA/MEd*male. M = 3.34
>10 years* MA/MEd*male, M = 2.98

experience*BA/Ed*female = 3.32;
experience* MA/MEd*male =3.41;
experience* MA/MEd*female 3.02.
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The above mean scores, ranging from 3.40 to
4.19, are considered high, while scores ranging from
2.60 to 3.39 are considered moderate. However, the
mean values alone cannot distinguish whether there
are statistically significant differences among the

Table 6

demographic values. To this end, an ANOVA test
was run to determine if there were substantial
variations in the teachers' demographic profiles in
terms of authentic assessment practice scores, as
shown in Table 6.

Tests of Between-Subjects Effects teachers’ demographic profiles and their assessment practice

Dependent Variable: Assessment practice

Type 111 Sum of
Source Squares Df Mean Square F Sig.
Corrected Model 18.236° 16 1.140 4.538 0.000
Intercept 679.714 1 679.714 2706.355 0.000
Exprience 0.654 2 0.327 1.303 0.273
Educational status 3.868 2 1.934 7.699 0.001
Sex 0.010 1 0.010 0.041 0.839
Exprience * Eduucational status ~ 2.698 4 0.674 2.685 0.032
Exprience * Sex 0.063 2 0.032 0.126 0.882
Educationa status * Sex 1.315 2 0.657 2.617 0.075
Exprience * Educational status *0.652 3 0.217 0.865 0.460
Sex
Error 65.551 261 0.251
Total 3390.799 278
Corrected Total 83.787 2717

a. R Squared = 0.218 (Adjusted R Squared = 0.170)

Table 6 shows that the tests of between-
subjects effects regarding language teachers'
demographic profiles and their assessment practice
in language classrooms were examined using a
univariate analysis to determine if there were
statistically significant differences among the mean
scores of teachers' authentic assessment practice
dimensions. The corrected model of the statistical
results was F(2, 278) = 4538, p = .000. In
particular, the assessment practice dimensions total
mean scores significantly differed in terms of
teachers' experience (F(2, 278) = 1.303, p = 0.273),
educational status (F(1, 278) = 7.699, p = 0.001),
and sex (F(1, 278) = 0.041, p = 0.839). Except in
educational status, the statistical results of
experience and sex were not significant.

Moreover, based on the three demographic
profiles of language teachers, the inferential
statistics of the dimensions were calculated, and
showed as; experience with educational status (F(4,
277) = 2.685, p = 0.032). In contrast, the mean
scores related to experience with sex (F(2, 278) =
126, p = .882), educational status with sex (F(2,
280) = 0.084, p = 0.772), and between the three
dimensions experience with educational status,
experience with sex and educational status with sex
(F(3, 279) = 0.865, p = 0.460) were not significant.
Furthermore, this result does not show which
demographic variables contributed significantly to
the differences. To identify the dimensions that
contributed significantly to the difference, post hoc
comparisons of the dimensions with the Tukey HSD
test were computed, as presented in Table 7.

Table 7
Correlations between the demographic profiles of language teachers and assessment practice
QCD FB PSA Exprience Edustatus Sex
QCD Pearson Correlation 1
Sig. (2-tailed)
N 282
FB Pearson Correlation 0.687™ 1
Sig. (2-tailed) 0.000
N 277 277
PSA Pearson Correlation 0.541™ 0.524™ 1
Sig. (2-tailed) 0.000 0.000
N 280 275 280
Exprience Pearson Correlation -0.173"  -0.134" -0.257™ 1
Sig. (2-tailed) 0.004 0.027 0.000
N 278 273 276 278
Educational status Pearson Correlation -0.240™  -0.221™ -0.295™ 0.161™ 1
Sig. (2-tailed) 0.000 0.000 0.000 0.007
N 282 277 280 278 282
Sex Pearson Correlation 0.132" 0.036 0.056 0.215™ -0.060 1
Sig. (2-tailed) 0.027 0.549 0.348 0.000 0.315
N 282 277 280 278 282 282

**_Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).
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Regarding Table 7, the correlations between
the assessment practice dimensions and the teachers'
demographic variables within and between subjects
were calculated. The mean scores of FB and QCD
(n =282; r = 0.687**), PSA and FB (n = 277; r =
0.524**), PSA and QCD (n = 277; r = 0.541**),

QCD and experience (n = 280; r = -0.173**),
experience and FB (n = 275; r = -0.134%),
experience and PSA (n = 280; r = -0.257*%),

educational status and QCD (n = 278; r = -0.240**),
educational status and FB (n = 273; r = -.221**),
educational status and PSA (n = 276; r = -0.295**),
educational status and experience (n = 278; r =
0.161**), sex and QCD (n = 282; r = 0.132%*), sex
and FB (n = 277; r = 0.036), sex and PSA (n = 280;
r = 0.056), sex and experience (n = 282; r =
0.215**) and sex and educational status (n = 282; r
= -0.060) were all significantly correlated, except
for the correlations between sex and FB (r = 0.036),
sex and PSA (r = .056), and sex and educational

status (r = -0.060) of language teachers.
Additionally, seven correlational results showed a
negatively  statistically  significant  difference

between the authentic assessment practices (QCD,
FB and PSA) and the demographic variables
(experience, educational status, and sex). In
contrast, a positive correlation, although not
significantly different, was observed between the
authentic assessment practice and gender.

DISCUSSION

In education, particularly in language education,
authentic assessment has received growing interest
in recent decades due to its potential to enhance
students’ learning (Benkirane et al., 2019; Jiang,
2020). However, it heavily relies on teachers’
knowledge and practice, and thus, K-12 language
teachers’ assessment for learning practice is a
fundamental factor that contributes to the
effectiveness of assessment for learning practice
(Gebremariam & Gedamu, 2022, 2023; Takele &
Melese, 2022). While there is sufficient support for
teachers to design authentic assessment activities, no
guidelines exist to help them tie these different
activities in language classrooms (Van der Steen et
al., 2022). Furthermore, teachers spend 30% to 50%
of their time assessing students’ learning
improvement (Mussawy et al., 2021; Sumardi &
Guci, 2023; Vogt et al., 2020). Despite its
paramount significance to language education, this
empirical study explored the influence of K-12
language teachers on authentic assessment practice
in the Ethiopian context.

The results of the analysis of the first question
revealed that the level of difference in the cut-point
(Magulod, 2019) of the authentic assessment
practice in all three implementation subsections was
only significant in one (QCD) (P = 0.027), and in
the rest two dimensions there was no significant

difference (p > 0.05). This indicates that when the
results of language teachers' authentic assessment
practice level are compared with previous studies
(Gebremariam & Gedamu, 2023; Hussain et al.,
2021; Kangaslampi et al., 2022; Mohamed et al.,
2021), it seems to have a complementary effect.
Hussain et al. (2021), in particular, assert that
authentic assessment evaluates students' skills in the
application of course material rather than their
theoretical comprehension.

However, Monteiro et al. (2021) concluded
that most teachers conceive assessment as being for
learning improvement, while their assessment
practice is concerned with students’ accountability.
Their result was associated with the teachers’
misconception of authentic assessment because their
practice is not matched with the concept of
assessment for learning. Moreover, Asare (2021),
Nasr et al. (2018), Yan et al. (2022), and Sultana
(2019) explain that assessments are practical and
measure  the  effectiveness of  educational
implementation. They state that knowledge of
assessment practices is a priority so that teachers
can understand the purpose and properly implement
the practice. On the other hand, Capan et al. (2020)
seem to have found the opposite in terms of the
principles of assessment implementation. This,
according to Tesfay (2017), has the implication that
teachers use assessment to determine learning
outcomes. According to Onalan & Gursoy (2020)
and Fanrong and Bin (2022), teachers know the
purpose of assessment; however, they do not
implement it based on practice principles.

From the literature, authentic assessment is
considered one of the most promising variables to
support teacher decision-making and improve
education and student learning (Gebremariam &
Gedamu, 2023; Van der Steen et al., 2022).
However, due to demographic factors and teachers'
understanding issues, authentic assessment does not
always meet these expectations. According to
Muianga (2023), conceptions of authentic
assessment and assessment activities should be
consciously and coherently planned, aligned with
other aspects of the curriculum and the students' and
teachers' demographic profiles.

With regard to the second question, concerning
the authentic assessment practice of language
teachers based on their gender, teaching experience,
and educational status, the data obtained from the
questionnaire was analyzed. Thus, it was understood
that there is a significant (p < 0.05) difference in
educational status. However, in terms of gender and
experience observed, there was no significant
difference (P > 0.05).

In the second question, we show that, as
described in the studies of Gebremariam and
Gedamu (2023), and Kangaslampi et al. (2022), the
authentic assessment practice is seen from the
perspective of gender, teaching experience, and

Copyright © 2023, authors, e-ISSN: 2502-6747, p-ISSN: 2301-9468

450



Indonesian Journal of Applied Linguistics, 13(2), September 2023

educational status differences. According to Lysaght
& O'Leary (2017), teachers' ability to teach is
related to teaching experience and educational
status; those with better experience and higher levels
of education are likely to have greater views and
skills. Thus, it is partially in line with the conclusion
reached by Brown et al. (2019). The previous
studies (Brown, 2019; Brown et al., 2019; Fitriyah
et al., 2022) did not show significant differences in
teachers' background information. Most teachers use
authentic assessment practice only to measure
results. This suggests that compared to the results of
this study, teachers do not strive to have an
authentic assessment practice; their main focus is on
collecting student results.

Of course, the results of this study differ from
those of Boud et al. (2018), Holtge et al. (2019), and
Hussain et al. (2021), as they show a significant
difference in the total scores of all three
backgrounds. Although this was not consistent
across subcomponent scores, the total score showed
a difference across all authentic assessment
applications. Furthermore, language teachers are
apprehensive about using assessment practice in
classrooms for learning improvement (Brown,
2019). This study's findings thus support previous
studies (Nieminen et al., 2023; Nourdad &
Banagozar, 2022), which found that many teachers
lack the skill and knowledge of assessment practices
in language classrooms and prefer to begin
practicing the same traditional approaches to
learning (Fitriyah et al., 2022; Hichour, 2022;
Holtge et al., 2019). Gebremariam and Gedamu
(2023) revealed that teachers are inadequately
trained in classroom implementation assessment.
Teachers' literacy in assessing learning practices is
limited (Sultana, 2019).

Several literatures have been used to
investigate assessment of learning in the context of
language classrooms (Mohamed et al., 2021; Molloy
et al., 2020; Sumardi & Guci, 2023). This study
presents  important  conceptual ~ frameworks
systematically that serve as a foundation for
exploring authentic assessment practice to achieve
the desired goal. Hence, this study examined
language teachers' authentic assessment practices,
teachers' demographic profiles, and the justification
of the current study. To sum up, the main objective
of this study was to understand the influence of
language teachers' demographic profiles on
authentic assessment practice; it was examined in
terms of gender, teaching experience, and
educational status. To test the main objective of the
study, two questions were formulated and data were
collected from 282 language teachers. The results
obtained from the research data were analyzed using
descriptive and inferential analytical methods. The
results obtained from the data analysis showed that
the teachers had high and moderate practices of all
subsections of authentic assessment practice. In

terms of gender, teaching experience, and
educational status, although no consistent level of
significance was observed in educational status
only; the other two dimensions did not show any
significant (P > 0.05) differences. In terms of total
scores, no significant (p < 0.05) differences were
observed.

CONCLUSION

The current study investigated the influence of
teachers' demographic profiles on authentic
assessment practices among Ethiopian K-12
language teachers, and the findings provide unique
and compelling evidence in the Ethiopian context
regarding the study variables: language teachers'
demographic profiles and authentic assessment
practices. It is evident that language teachers have
adopted authentic assessment practices, likely due to
their focus on the implementation process of
learning objectives for assessment, rather than the
theory. To verify this supposition, further
investigation is required. Additionally, background
data shows that educators' perceptions of authentic
assessment practices are partially influenced by
gender, teacher experience, and educational status,
further highlighting the need for ongoing in-service
training for teachers.

In general, despite the findings regarding the
demographic profiles and authentic assessment
practices of language teachers, there were some
limitations. Suggestions for future research are thus
employed. The views of authentic assessment
practice cannot be verified immediately; it is
necessary to conduct continuous studies with
different designs and approaches. Additionally,
prospective teachers graduating from teacher
education institutions at different times should be
assigned to different schools after completing their
training. In addition to the theoretical lessons given
by these teachers in educational institutions, it is
beneficial to conduct a series of studies and
trainings on authentic assessment practice.
Specifically, trainees should be equipped with
knowledge and practice by providing them with
appropriate authentic assessment and practice
education, thus enabling them to independently
recognize and apply it.
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